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Using product and process approaches to 

teach writing effectively

Housekeeping:

- No microphones or video

- Please leave comments in the chat and 

questions in the Q and A box.

- We will try and leave 10 – 15 minutes at 

the end to cover questions
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Jamie Zhang, China ELT expert. She is the current CEO of 

Shenzhen Gaoxian Education and Consulting Co. Ltd 

and founder of the E-Trend teacher training brand. Jamie 

has also acted as an academic consultant for the British 

Council, Pearson Education Group Asia, and the New 

Oriental Education and Technology Group. She is a 

member of the expert panel for the China National 

Teacher Training Program (NTTP) and is Chair for the 

national panel of judges of the “Star of Outlook” talent 

show. She was also an expert judge for the Sina.com Star 

Teacher competition national final. 

Jamie was previously an academic manager for 

Cambridge Assessment China, and holds both a 

Cambridge DELTA diploma and an MBA. She has trained 

teachers at all levels in both China and abroad.



• Teacher of English in Viet Nam 
since 1999

• British Council Viet Nam since 2003

• Teacher educator on Viet Nam 
MOET and DOET projects since 
2007

• Teacher educator on teacher 
development projects in China, 
Indonesia, Thailand, Peru since 
2011

• Academic Manager, English for 
Education Systems (EES) Viet Nam 
since 2020
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Davide Guarini Gilmartin, English for Education Systems (EES)



By the end of today’s session we will 
address the following questions:

• What are the challenges?

• Why do we write?

• Why do students write?

• What is a product approach? 

• What is a process approach?

• What are the differences? Which to 
use? 
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When assessing any activities, materials or 

techniques, remember…

• Adapt? Adopt? Reject?

Creative thinking

• Bloom’s Taxonomy – HOTs & LOTs

• 21C skills – critical & creative thinking – link to 

writing

• E.g. brainstorming
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When assessing any activities, materials or 

techniques, remember…

• Adapt? Adopt? Reject?

Lesson objectives, structure, task design

• Learner autonomy

• Task cycle

• SMART lesson objectives

Listening

• Stages of listening
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• difficult to develop

• time-consuming 

• supposedly transferable L1 skill 

• irrelevant to needs of Ss (but texts, blogs, 
emails?) 

• glorified grammar practice (our fault), 

• difficult to assess and assessment often 
ineffectual. 

Writing not easily mastered in L1, let alone 
L2. This is a CHALLENGE not a disadvantage. 
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The teacher sets a writing topic (and a 

time limit).

The students write (alone, in silence).

The teacher takes in the students 

written work and marks it.

• How do the students feel?

• How do the students develop their 

writing skills?

• How does the teacher feel?

“In school, we just write...not to

anyone...we just give information. 

Not to someone...we just 

write information down on paper”

Robert (15)
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What do we need to consider when 

writing?

• Audience

• Purpose

• Content

• Action - What do I want the reader 

to do after reading my writing
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Identify why they are writing

Identify who they are writing for

Gather material & ideas (example texts, 
listing, note-taking, brainstorming, 
research)

Plan

Write a draft

Read draft critically, invite peer feedback

Revise

Further draft(s) + final version

Proofing

(Anne Raimes: Techniques in Teaching Writing OUP 1983)
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How could you incorporate these elements of the 

writing process into your lesson planning? What 

impact could it have on your learners?



• Ss need it for educational purposes, 

prepare for tests and exams

• It is perhaps the most accurate 

measure of competence

• YLs are doing it more than ever – email, 

messenger, blogs, wikis, etc.

• It does help to consolidate structure

• It can be both pleasurable and 

rewarding, esp. for certain types of 

learner (the shyer, introverted)
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• Letter

• Word

• Sentence

• Paragraph

• Text

Think about different types of writing 

practice and progression from 

primary to secondary. 
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Purpose

What do students need to know before 

writing?

Audience

Content Structure

Length Time

Outcome Info to be

included
Reader

Genre conventions

Register



Stage 1 – analyse a model text (an 

example product)

Stage 2 – controlled practice of 

targeted language structure(s)

Stage 3 – organize ideas

Stage 4 – write the product (based on 

stages above, to demonstrate skills, 

structures and vocab to produce

NEW Cutting Edge Intermediate (Module 4)
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https://learnenglishteens.britishcouncil.org/skills/writing/beginner-a1-writing/introducing-yourself-email
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https://learnenglishteens.britishcouncil.org/skills/writing/intermediate-b1-writing/opinion-essay


I think that (name of book or story) shows us that 
_______________________________________. (main idea)

I ______________(liked / didn't like) ___________________this book 
because 

Overall, I feel that _______________________ (name of book or story) is 
worth / not worth reading because 
_______________________________________________. 

I found it interesting that 
_______________________________________________________

The part of _______________________ (name of book or story) I liked best 
was

________________________________________________  because 

_____________________________ (write why). 
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Stage 1 – brainstorm to generate ideas

Stage 2 – extend ideas > notes

Stage 3 – organise ideas > structure (mind 
map, linear, etc.)

Stage 4 – write first draft (often in groups)

Stage 5 – exchange drafts (write to be 
read) and respond as readers

Stage 6 – return drafts and improve based 
on feedback

Stage 7 – write final draft (poss. 
individual)

Stage 8 – exchange writing, read each 
other’s work, respond or reply
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Identify why they are writing

Identify who they are writing for

Gather material & ideas (example texts, 
listing, note-taking, brainstorming, 
research)

Plan

Write a draft

Read draft critically, invite peer feedback

Revise

Further draft(s) + final version

Proofing

(Anne Raimes: Techniques in Teaching Writing OUP 1983)
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How could you incorporate these elements of the 

writing process into your lesson planning? What 

impact could it have on your learners?



‘Focusing on language errors improves 

neither grammatical accuracy nor writing 

fluency’

White and Arntd, Process Writing 

(Longman 1991)

• Pay attention to what students say

– this will show an improvement in 

writing

• Move away from being a marker to 

a reader

• Respond to the content of student 

writing, more than the form

• Encourage students to think more 

about audience and purpose

• Remind students that what they 

write can be revised
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Stimulate students’ creativity – get 

them thinking how to approach a 

writing topic. 

Key - Flow of ideas.

• Brainstorming

• Planning

• Generating ideas

• Questioning

• Discussion and debate

https://www.teachingenglish.org.uk/article/using-mind-maps-develop-writing
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Students write without too much 

attention to accuracy or organization.

Key - Meaning and content. 

• Fast writing

• Group compositions

• Changing viewpoints

• Varying form
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Adapting the writing for the readers. 

Getting ready to ‘publish’.

Key – Focus on form and accuracy. 

• Ordering

• Self-editing

• Peer editing

• Proofreading
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• Process approach similar to TBL

• Students given more freedom

• Still focus on the end-product

• Aim to achieve the best possible 

product

• Outcome of the writing (the end-

product) is NOT preconceived



Depends on…

• Teacher

• Students

• Genre

• Time

Product-driven approach…

• Genres - Formal texts (letters, emails)

• Benefits - focus on layout, style, organisation, 
grammar

Process-driven approach…

• Genres – discursive essays, narratives

• Benefits - focus on brainstorming ideas, 
collaboration, exchanging texts, writing for a 
reader)
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Product and process approaches are 

complementary not incompatible. 

• Product approach – Introduce more 

collaboration at stages and also 

exchange drafts so that students 

read each others’ work, develop 

that awareness of ‘writing to be 

read’

• Process approach – After first 

drafts, introduce model texts for 

comparison

NEW Cutting Edge Upper Intermediate (Module 12)
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Traditional outcome

Write a paragraph about mobile 

phones (50 words)

SMART outcome

Write an email to a friend telling them 

what you like and don’t like about 

using mobile phones.
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Set up – if product, use a model text. 

If process, generate interest in the 

topic, brainstorm ideas, etc.

Do – if product, this is likely to be 

linear. If process, there are more likely 

to be a number of cyclical stages. 

Feedback – not just teacher, not just 

grammar correction. Write to be read. 

Encourage reading for content, not 

just to correct grammar.
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Vanessa Steele

https://www.teachingenglish.org.uk/ar

ticle/product-process-writing-a-

comparison

Three key takeaways:

• There’s no right/best approach

• The approach you choose depends 

on your students, their needs, the 

text genre and you

• Don’t be afraid to mix the two. 
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Graham Stanley

https://www.teachingenglish.org.uk/ar

ticle/approaches-process-writing

Three key takeaways:

• Changing roles of teachers and 

students

• Three key stages (pre-writing, 

focusing ideas, structuring and 

editing)

• It takes time and effort – the 

importance of feedback
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Catherine Morley

https://www.teachingenglish.org.uk/ar

ticle/planning-a-writing-lesson

Three key takeaways:

• What is genre?

• Stages to consider

• The value of peer evaluation
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https://www.teachingenglish.org.uk/article/planning-a-writing-lesson
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By the end of today’s session we will 
address the following questions:

• What are the challenges?

• Why do we write?

• Why do students write?

• What is a product approach? 

• What is a process approach?

• What are the differences? Which to 
use? 
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Questions to think about

• What was your key takeaway from 
today’s session?

• Is there anything you want to change 
(adapt, adopt, reject) as a result of 
today’s session? 
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Now, let’s take some 

questions from the 

Q and A.

You can also use the

chat box to leave your

comments and
share ideas!



Any questions?

Certificates, recordings and 

downloads will also be made available 

here within 7 days!
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