Adapting Bilingual Subtitles for Vocabulary Learning:

| Effects of Textual Enhancement and Language Proficiency

Li Jinyang
Kunming University of Science and Technology

Bilingual subtitles support language learning by combining visual and
o1 auditory input. Textual enhancement (TE) can highlight unfamiliar
Research words, while language proficiency shapes how learners process
background 1 them. This study examines how TE and language proficiency affect
incidental vocabulary learning in Chinese EFL learners.

Research methods 02

42 Chinese university English majors watched a 7-minute BBC documentary with
bilingual subtitles. 3 target words were highlighted in red while 3 appeared
unenhanced. Learners completed pre- and post-tests on vocabulary knowledge and
took the Oxford Placement Test, with a within-subjects design used for analysis.

03 | Key findings

35° mmm Textual Enhancement (TE) //’ ~Q

Language Froficency Y5 lr/ TE improved form recognition and\\
i meaning recall but showed no
effect on meaning recognition.
Language proficiency consistently
predicted all outcomes, with higher
proficiency learners achieving
greater vocabulary gains. Together,
the findings suggest TE aids surface
) learning, while proficiency supports
o™ cec®® wea™? “.mg:e@"“‘ \\deeper processing. /
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ul Tailor Subtitles

¢ High proficiency: enhance more challenging words. 04
« Low proficiency: limit enhancement to core words. | Practical applications for
LJ Assess Learners’ Levels dynamic teaching contexts

¢ Use placement tests to guide subtitle design.
.. Teacher Training
¢ Equip teachers to adapt subtitling strategies for diverse learners.
Classroom Resilience
¢ Flexible bilingual subtitles help sustain vocabulary learning across varied contexts.
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The REACT Framework: From Gaokao Preparation to Critical
Thinking Development in Resource-Constrained Contexts

Author: Wang Laimin, Zhao Peng , Li Chunhan, Zeng Zhijie, Lv Jingjing, Liu Weihua

Luyi County High School

The REACT Framework:

From Gaokao Preparation to Critical Thinking
Development in Resource-Constrained Contexts

Research Background

County high schools focus on exam drills
for Gaokao preparation, lacking materials to
train higher-order thinking. Developing
Gaokao reading materials offers a feasible
solution. This project, launched at Luyi
County High School in September 2019, has
shown initial results.

2019.9-2020.7 (Experiment);

2020.9-2025.7 (Promotion). }
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Innovative Framework

This framework enables teachers to
transform standard Gaokao materials into
comprehensive thinking development tools
without requiring additional resources or
materials.

The model provides concrete, replicable
steps for material adaptation, making it
particularly valuable for educators in county
schools or resource-limited environrﬁéhts

Thinking-Innovation
By demonstrating measurable
improvements in higher-order thinking skills
while maintaining examination relevance, this
approach offers sustainable innovation that
addresses both pedagogical excellence and
practical constraints.

Teachers can implement the
REACT model through:

FIRST
Read for thematic contexts and text
structures(5Smins).
"SECOND
Guide exploration of vocabulary and
cultural elements(20mins). q

“THIRD
Associate texts with students' real-life
experiences(5mins).
FOURTH

Apply learned concepts to new
contexts(5mins).

FIFTH

Continuous assessment and strategy
adjustment(5mins).

Student Impact Evidence

Gaokao reading scores rose 12% post- ~
implementation (2019-2020 experiment).
Before: 68% average in critical reading
sections.
After: 80% average with improved analytical
responses.
Data reflect 300+ students at Luyi County/
High School.

Questions 21-35, which assessed reasoning,
induction, word guessing, and judgment skills,
showed significant progress in experimental
classes compared to baseline measurements.

Contact: josh1666@163.com



A Practical Study on Enhancing Senior High School Students'
Ability to Tell Chinese S

Chen A

tories Well Through English Reading and
Writing Teaching

esearch Background

@ The overall goal of English curriculum in senior high schools

is to cultivate socialist builders and successors with Chinese
cultural identity, global vision, and cross-cultural
communication skills. However, current high school English
teaching often exhibits varying degrees of “inability in
Chinese cultural expression”. Given the developmental
context of the era and the present state of English
education, it is essential for English curricula to align with
the principles of ideological and political education,
implement the fundamental task of fostering virtue and
cultivating talent, integrate elements of Chinese stories into
classroom instruction, and enhance students’ ability to
effectively tell China’s stories in English. This study explores
how to improve students’ ability to tell Chinese stories in
English and cultivate their cultural confidence through
integrating English reading and writing teaching with

Chinese stories.

Methodolog

@ Using mixed methods, data was collected through
questionnaires and interviews. An action research was
conducted in classrooms, testing the “3+N” model,
including teaching, debating, reading and writing plus N
practical activities, among 300 students and 20 English
teachers from three high schools in Hebi City over three

years.

"3+N" Model

“34N" Teaching Materials "34N" Taaching Model

Chinese Cultural Heritage Leaming and Understanding Debating

Central Piains Culture of Henan Practical Apalicatan Lacturing

Liocal Cuture of Hebe Transfer and Innavation Reading and Writing

M Cultura! Elements N Extracurmicidar Attivities M Practical Actiities

Core Findings Practical Applications

@ After the practice, data showed that students’ interest in
Chinese stories increased by 40% compared to the beginning
of the study, and their English expression ability scores
(assessed by storytelling tasks) improved by an average of 15
points. Teaching strategies such as “cultural immersion +
task-based writing” have shown significant effects, with
nearly 80% of students participating in the national “FLTRP
Cup” English competition and achieving excellent results.

Situation of Student Awards in "FLTRP Cup”

Score Changes in Telling Chinese Stories Well

in English
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Test 1 Test2 Test 1 Testd Test5 Test &

Pre. and Post-Study Student English Expression Ability Score Paired 1 Test
Aualysis Results

T M Standard Mean
— P Deviation Difference
90.2 20.8
Test & ot
Pair 1 1528 11163  0.000**
Test 1 74.96 26.49

* p<.03 ** p=0.01

@ 1. Teaching Practice Applications

Educational practitioners can apply this research in
various ways. For example, they can use multimedia to
present story backgrounds and design reading and
writing tasks based on “Chinese stories”, such as asking
students to write a report on Chinese traditional festivals
in English, to create an immersive language environment.
@2. Cultural Exchange Applications

In ASEAN-China educational exchanges, it can promote a
deeper understanding of each other’s cultures.
Meanwhile, it continues to optimize the teaching plan
according to feedback, helping students establish cross-
cultural communication adaptability, meeting the needs
of telling local stories in English in diverse scenarios, and
promoting cultural exchanges and educational

cooperation between China and ASEAN.
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Implementation Paths and Research Strategies for Project-Based English Assignments
in Senior High School under the Guidance of Core Competencies
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Introduction

This study adopts an action research approach and employs questionnaires administered to 217 senior high school students (Grades 10 and 11) to
empirically investigate the implementation path and effectiveness of Project-Based Learning (PBL) in English language teaching, specifically
exploring its role in fostering student resilience and adaptive learning capacities in response to evolving educational challenges. A PBL teaching
model and project-based assignment system were constructed, grounded in thematic contexts and driven by authentic problems, to enhance students”
ability to adapt to real-world language use and dynamic communication scenarios. Based on the PEP textbook, ten PBL cases under three major
thematic contexts were developed, forming an operational framework that integrates project design, implementation, and multi-dimensional
evaluation, thereby promoting innovative teaching strategies that align with the need for educational resilience and adaptability in a changing
academic environment.

Research methodology and

Practical implementation

statistical findings strategies
Research methodology: Action Research Method Practical implementation strategies: The design of project-based
Statistical findings: A comparison of the pre-survey and post- assignments should be based on thematic contexts and driven by
survey data shows that PBL learning has significantly improved real-world problems. Through strategies of effective planning,
students' ability in reading (an average score of 3.565), cooperation collaborative practice, and outcome transformation, task design,
(58%) and innovative thinking (50%), with particularly notable process implementation, and diverse evaluation of project-based
effects in inferring the author's attitude (70%) and organizing the assignments shall be conducted to enhance students' reading

structure of a text (51.61%). abilities, collaborative skills, and innovative thinking, as well as to

fulfill the development of core competencies.
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+Establish a systematic knowledge structure and

E— Task design 01

connections under thematic significance.

T ——— = «Advocate interdisciplinary integration.
T —— =
W ——— =
e — ¢ =
— = «Encourage solving practical problems in real situations. 02 )| Implementation process
o — -

«Explore multi-modal project - based assignments

+ Combine peer evaluation, teacher evaluation,
and self-evaluation.

+Coordinate process evaluation and summative

cvaluation.

Evaluation framework

Evaluation framework: During the preparation, implementation,
and outcome phases of project-based assignments, diverse
evaluation rubrics should be adopted to promote teaching and
learning through assessment.

Table 1: Project Preparation Evaluation Form
Criteria Excellent (5) | Good (4) Average (3
Feasibility
Aesthetics
Innovation
Expected Effect

Satisfactory (2) | Unsati y (1)

Table 2: Project Process Evaluation Form

— evaluat Evaluation by Group
Crieria Self -evaluation Members
A B C A B C

s there a clear division of labor?
Do you often express your own views and
participate in cooperation?

Do you listen carefully to others' speeches?

When group members' opinions are different from
yours or their expressions are incomplete, will you
put forward your own views?

When there are differences of opinion within the
group and cooperation is hindered, will you reach a
consensus through discussion?

6 FRLE: IESHE
Case 6: Poem Contest: Creation & Presentation X X
Table 3: Project Outcome Evaluation Form

Criteria Average Good Excellent
Did the poster capture attention & interest?
Was the message conveyed clearly?
Were the main points logically presented?
Was the design creative and beautiful?
Did the speaker use gesture /bodylanguage
effectively?

RATNBRHAY
Case T:Introduction to Prominent Figures
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Investigating the Effect of Multimodal Writing on Senior
High School Students’ Continuation Task

Fu Huixia'3, Chen Guangwei23

1Guangzhou Dongfeng Experimental School, Guangzhou, Guangdong, China
2Guangdong Experimental High School, Guangzhou, Guangdong, China
3South China Normal University, Guangzhou, Guangdong, China
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Contact: we8863@126.com

0 = Introduction

+ Continuation task in the National College
Entrance Examination (NCEE): students read
an incomplete story and add subsequent
episodes to complete the narrative.

* Multimodal writing of the continuation task is
expected to bring improvements in language
development (Xu,2021), engagement (Jiang et
al., 2020) and self-efficacy (Abdelhalim, 2024).

9— Research questions

* RQ1: To what extent does multimodal writing
influence the overall quality of senior high
school students’ continuation task?

+ RQ2: How does multimodal writing affect
linguistic complexity, fluency, and accuracy in
senior high school students’ continuation task?

* RQ3: What are students’ perceptions of
multimodal writing activities in senior high
school students’ continuation task?

_ Methodology

+ 35 senior two students in both
groups

* upper-intermediate English
proficiency

+ No significant differences in
overall English scores and
writing scores (p=0.8>0.05)

» Tests: Continuation tasks of
NCEE in 2022 and 2023
* Three writing tasks

‘ Experiment Group | ‘

Control Group
(N=35)

(N=35)

| Week 1: Pre-test I
| ‘Weekl: Instruction on multimodal writing | J
@ Searching the images, audio {}
and linguistic expressions, etc.
‘ Group discussion and negotiation |
@ Integrate the collected 17 1
resources for video making - - -
Complete multimodal Complete the paper-
video project based writing
@ Revise the linguistic
expressions to better match
with the visal modes | Teacher and peer evaluation I
® Make the recording based U =
on the subtitles I Revise and summit the final writing I
® Export the video | Week 8: Post-test |

‘Week 8: Questionnaire and
Semi-structure interview

1.

Findings m@)

Multimodal writing can significantly
improve the overall quality of senior
high school students’ continuation task.

The impact of multimodal writing

manifested itself in particular linguistic

features:

+ Complexity: lexical word variation (1),
Mean Length of T-unit (1)

» Accuracy: number agreement error
(}), tense error (|), misuse of non-

finite verbs (1) —~

+ attempts to use more complex
sentence structures

*  Multimodal writing encourages
practice of the “advanced grammar
knowledge” acquired. (Hava, 2019)

« Fluency: text length (1)

. Students generally held positive

attitudes towards the use of multimodal
writing in continuation task, especially
the effect on writing improvements and
collaboration.

» Time cost; a lack of digital literacy

Practical implementation g e

strategies

Encouraging students to use diverse
modes like text, pictures, and sounds to
enhance writing quality and complexity.

Facilitating peer collaboration to improve
writing skills through shared multimodal
experiences.

Offering digital literacy training to
ensure students can effectively use
technology in writing.

Integrating multimodal writing into Project
module in senior high school textbooks.

Leveraging multimodal writing to address
the challenges of large class sizes and
limited resources by creating engaging
and interactive learning environments that
promote students’ autonomy and
creativity.



Research on Life-Oriented

Writing in Senior High School Method
Research Design
Introduction A mixed-method approach
Life-oriented writing approaches English composition combining quantitative and
through the lens of students’ everyday experiences, qualitative data.

offering an alternative to exam-focused instruction.
This pedagogical vision has been actualized through .
the Write Now platform, which currently reaches an  [EEANSTGEIITEEy ey

Participants

audience of 14 million readers. English teachers, and principals.
Key Findings
Curriculum Optimization State-Aligned Curriculum
A comprehe.nswe, multi- _ Compulsory
|ayered curriculum that English Curriculum School-Based Curriculum Hisctive
integrates standardized System

requirements with school- Activity-Based Programs

based innovation.

Teacher Development Courses

“Write Now"
~WeChat Public Account "Write Now™

A multi-platform | Online Platforms g
pU bllshlng System i - Student Work E-Library

that amplifies student
voice by connecting
classroom writing to
authentic audiences.

"Write Now" Column (Co-Founded with English
Weekly)

Offline Publications — Student-Run English Newspaper Write Now

Exemplar Essay Collection Life-Oriented Writing

“A ROPE”

A student-centered
instructional framework
designed to boost
engagement and
authenticity in writing.

Opportunities to Create
Audience )

Positive Feedback

"A ROPE" Framework

Relevance

Enjoyment

Practical Application

v “Creating-Sharing-Reflecting” v Five-Dimensional Teacher
Instructional Model Evaluation System

A dynamic teaching cycle that guides A holistic assessment model that evaluates
students through the writing process. writing teaching through five lenses.

Creating ~ | B | Depth & Challenge
il | Engagement & Fun

Sharing F1#% | Emotional Support

| |

\ / | FE | Interaction & Practice |
18

Reflecting : FiT | Assessment & Feedback i

“A ROPE” Framework v Write Now Online Platform

This framework incorporates real-world  Teachers and students can contribute and
audiences, relatable topics, creative publish articles across diverse platforms,
freedom, constructive feedback, and such as WeChat Public Account and English
enjoyable processes into writing tasks. Weekly Column.

Contact Information: Tang Shuang, 117750474@qq.com
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An Action Research on Applying the
~ Scaffolding Theory to Teaching English

Reading-to-Writing

2, H Han Xi

- IT7 Hen Fe a I

@ This study focuses on the teaching of high school

English reading-to-writing in educational contexts in
ASEAN countries and China. Taking students from
diverse classes in high schools in Hebi as the research
subjects, it conducts a one-year action research to
address such challenges as the difficulty in improving
students’ writing ability and the insufficient
adaptability of teaching models.

Core Findings

Methodology

@ Rooted in scaffolding & genre analysis theories, this
study uses data analysis, qualitative observation, and
action -research methods.

Text Analysis Method

Research Method Questionnarie Survey

@ After 3-round iteration, it builds the “scaffold-
driventABC” model, integrating cognitive/ language

@ Students’ cognitive and practical writing abilities have
been significantly improved: over 70% of the students

have made progress in their scores, with the average scaffolds & dynamic-learning-centered process

score increasing by 1.24 points (p < 0.01).
@ Their writing anxiety has decreased.

Changes in Continuous WritingTest Scores
Before and After Three Rounds of Action Research

% 1927
1806

. 173 ' 17.53

18 1662

1574

15
16 15.38 5.35

PreTest Post-Test Round 1 Post-Test Round 2 Post-Test Round 3

—— Average Score of Regular Class Average Score of Advanced Class

Analysis Results of the T-test for Regular Class Continuation Writing Scores
Before and After Action Rescarch
Standarl Mein

Deviation Difference
Post-Test  16.62 46
3
piir]  Poundd 1.24 3463 00004
Pre-Test 1538 649

* p=0.05 %% p<0.01

Analysis Results of the T-test for Advanced Class Continnation Writing Scores
Before and After Action Rescarch

Pair Tik Mein Stmilard Muan
Numher Deviatinn Difference
Post-Test  19.27 258
papz Romnd3 1.96 4378 0000+
Pre-Test 17.31 419

* p=0.05** p<0.0]

Changes in Overall English Test Scores
Before and After Three Rounds of Action Research

125

B ) 12208
R H84d T4 11752
5 115
2 110
i 10s N 105.46
2
5 100 : :
g5
E 9

90

Pre-Test Post-Test Round 1 Post-Test Round 2 Post-Test Round 3

= Average Score of Regular Class Average Score of Advanced Class

design.
Phase A * Phase B * GE:
5292, 2024~Mou 32004 | ok 4, 2024~an 16, 205
Architecturs: Intraduce ABC Evidaw; Focus an language Strengthen creatie

frarmewarks, set up “plot baist
cards” o ingpire creativty and

pa Bl f ks, provide ematicral
structural framework, and use worabalaries and ABL sentence

Plat Maurtain toal templates to help studentsapply, help students refine *how o
students “what fluwibly, breaking throught write well” strategies, farming
wwrite” jssues the barrier of A teaching modets and

“hew to write Fesource librariggs

Process and Content of Action Research

Practical Applications

When applying the research findings, practitioners
can rely on this teaching model: first, build
cognitive and language scaffolds to guide students’
thinking and expression in reading-to-writing;
flexibly design teaching processes according to
dynamic learning situations, and embed the ABC
paradigm and multi-dimensional evaluation for
timely feedback and adjustment; in online teaching
scenarios, with the help of scaffold resources and
process design, help teachers enhance teaching
resilience, adapt to teaching reforms, promote the
innovation and quality improvement of English
reading-to-writing teaching, and realize the cross-
regional transfer of teaching practices.

@ For educators: adapt to changes and boost

teaching resilience for dynamic reforms.
@ For English learners: offer a flexible writing

model to cope with language writing challenges.

Contact Information

@ Email: hbgzchj@126.com
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Effectiveness of High School Students’
Data-Driven Learning of Uerb-noun Collocations
in an EFL Context -

Leshi Li, Xinyi Qi, Xuanye Tang, Jinghan Wang
School of Foreign Languages & Literature, M.A., Beijing Normal University

202422100030@ mail.bnu.edu.cn
AbstracH

This experimental study investigates the efficacy of Data-Driven Learning (DDL) utilizing the Corpus of Contemporary American
English (COCA) for enhancing verb-noun collocation acquisition among Chinese secondary-level EFL learners. Employing a quasi-ex-
perimental design with control (traditional instruction) and experimental (DDL-based intervention) groups over a three-week period, the
research incorporated pre-test, post-test, and delayed post-test measures to evaluate collocation knowledge retention, complemented
by attitudinal questionnaires and semi-structured interviews. Results demonstrated statistically comparable immediate gains between
groups on initial post-testing. However, the experimental group exhibited significantly superior performance on the delayed post-as-
sessment, particularly in productive writing tasks, indicating enhanced 10ng-term retention and operationalization of collocational

knowledee. Qualitative analysis revealed markedly nositive learne ecarding DDL's capacity for fost
KROWICGEL. JUadtative anadysis reveadica marKeary posiive iCarne CEarGng oL 5 Capaciy 101 105U

through authentic language exposure. These findings substantiate DDL's pedagogical value in promoting sustainable lexical
ment and suggest its strategic implementation warrants further consideration in high school EFL instructional contexts.

o

evelop-

-The Pedagogical Challenge: Mastering collocations—the natural s s R—— s
co-occurrence of words—is a critical yet persistently difficult aspect . .
of achieving 1.2 fluency. EFL learners frequently produce non-idio-
matic combinations (e.g., make a question vs. ask a question) due to
L1 interference and overgeneralization.

-An Emerging Tool: DDL shifts learners from passive recipients to
active analysts. enabling them to discover linguistic patterns through
structured engagement with authentic language data. This study

investigates the efficacy of this approach taking the Corpus of Con-
temporary American English (COCA) as an example.
-Research Questions:

Sap et

(1) For high school EFL learners, is there any difference between the
control group and experimental group after the application of DDL in

Table 1: Ten Target Collocations Used in the Experiment

. Mo | D ] It 5
verb-noun collocations? Verb-noun pppreciate  the ake one’ p
. - . llocations il 2 hecome a hit - ture “make an apology  fead o life
(2) What are students’ feedback and attitudes towards the utilization i Coalion peeheny L s‘“‘ S =
7
. i no b i 9 Jetb- g - reale P et
of corpus in learning and teaching high school vocabulary? Verbnoun e m:::”\_ M A end ameeting o :‘.:::.; ’

84 Recruitment: N=10 1. Superior Long-Term Retention: While both groups showed significant immediate

st gains on the post-test, a delayed post-test administered two weeks later revealed a key
divergence. The control group exhibited a notable decline in performance. indicating
forgetting. In contrast. the DDL group's results remained stable. demonstrating signifi-
cantly enhanced long-term retention of collocational knowledge.
2. Enhanced productive Knowledge: Analysis of the writing task revealed qualita-
tive differences. The DDL group not only employed the target collocations but did so
with a higher degree of accuracy. This suggests DDL facilitates a more robust and inte-
grated understanding that transforms into more precise language use.
3. Positive Learner Engagement: Qualitative data from interviews indicated that
students perceived the DDL activities as highly engaging and empowering. They
reported increased motivation and a greater sense of discovery. The primary hurdle
identified was the initial cognitive load associated with navigating the corpus interface,
underscormg the need for adequate scatToIdmg.

o eyt Po

ed-sample Wileoon Signed-ank Tes among Pre-ress Posteat and Oelayed Fos-test

DDL is a potent pedagogical tool for fostering the deep learning of collocations. It promotes not only initial acquisition
but, more importantly, long-term retention, learner autonomy and accurate productive use. Teachers are suggested to
integrate this approach into high school instruction by:

(1) Bridging Theory and Practice: Educators can provide pre-selected concordance lines. Such scaffolding lowers techni-
cal barriers and guides students in discovering collocational patterns, thereby making corpus analysis accessible and
moving beyond rote memorization.

(2) Fostering Form-Meaning-Use Awareness: Design tasks that require analyzing contextual usage in corpus data, helping
students understand not just meaning but also grammatical structure and pragmatic application of collocations.

(3) Designing Delayed Practice Tasks: Schedule follow-up activities weeks after initial teaching to leverage DDL's
strength in long-term retention, ensuring collocations move from receptive to productive knowledge.
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