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Summary of Key Points and References

Keyidea

Giving students feedback is not enough. For feedback to support learning,
students need to appreciate feedback, be able to understand it, manage their
emotional responses to it, and take action. Feedback needs to be inclusive and
for this to happen students need to develop feedback literacy.

Important points

1.

Inclusive feedback

a. Accessible: Feedback is provided in ways that learners can understand
and accept.

b. Learner agency: Learners decide whether or not to include ideas from the
feedback. This requires students to develop feedback literacy.

2. Student Feedback Literacy
According to Carless and Boud (2018), this involves

a. Appreciating feedback — recognising its value for learning.

b. Making judgements — interpreting and evaluating feedback rather than
simply accepting it.

c. Managing affect — recognising and managing their emotional responses to
feedback.

d. Taking action — making decisions about feedback and using it to improve
their work.

a. Teachers can create opportunities for students to develop these
capacities through different activities.

Student Feedback Without Al With Al

Literacy Component

Appreciating A. Compare scores with and | B. Compare scores with

feedback without teacher feedback and without Al feedback
(Cho & MacArthur, 2011; Tsai & Chuang,

2013)

Making judgments C. Delay scores and D. Compare two Al
compare predicted and suggestions and choose
actual scores (veo, 2021) one

Managing affect E. “Feedback F. Scaffolded feedback
conversations” (chinpakdee, engagement
2025)

Taking action G. Feedback and revision H. Use Al to revise and
conferences (Nguyen, C-D, 2024). | keep a “decision trail”

(Sharma, 2026)
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Take-away message

The goal is not to give students more feedback, but to help them become better
users of feedback. Teachers can create the opportunities with and without Al. In
the end, it is what the student does that leads to learning (Biggs, 2023).

Key references

Biggs, J. (2003). Teaching for quality learning at university. New York, NY, USA:
Open University Press.

Carless, D., & Boud, D. (2018). The development of student feedback literacy:
enabling uptake of feedback. Assessment & Evaluation in Higher
Education, 43(8), 1315-1325.
https://doi.org/10.1080/02602938.2018.1463354

Chinpakdee, M. (2025). Talking Feedback: Fostering Student Feedback Literacy
Through a Dialogic Approach. RELC Journal,
https://doi.org/10.1177/00336882251346206

Cho, K., and C. MacArthur. 2011. “Learning by Reviewing.” Journal of Educational
Psychology 103 (1):73-84. https://psycnet.apa.org/doi/10.1037/a0021950

Nguyen, C.-D. (2024). Scaffolding student engagement with written corrective
feedback: Transforming feedback sessions into learning affordances.
Language Teaching Research, 28(5), 1918-1939.
https://doi.org/10.1177/13621688211040904

Sharma, S. (2026). Educational integrity in GenAl-augmented assessment: making
judgement visible. International Journal for Educational Integrity, 22(1), 6.
https://doi.org/10.1007/s40979-026-00216-y

Tsai, Y.-C., and M.-T. Chuang. 2013. Fostering Revision of Argumentative Writing
through Structured Peer Assessment. Perceptual and Motor Skills 116
(1):210. doi: 10.2466/10.23.PMS.116.1.210-221.

Yeo, M. A. (2021). "Experiencing Theory First-Hand Was Delightful and
Informative": Bridging the Theory-Practice Gap in Online Language
Assessment Training. Iranian Journal of Language Teaching Research, 9(3),
93-116. https://files.eric.ed.gov/fulltext/EJ1319044.pdf

www.britishcouncil.com



