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N ‘5"__‘-5;

RIEBAERE SR AE W — NEET . f5a2E S H T HFERLSK, Rl EE T (E B A F R
BRSSO ANS R (Simon, 1979; Wood, 1998), MTHEHT T xf AL BLfE . Ai G IEH 7325 H AR
(Bloom et al., 1956) M RRAES) J b3 TEE S5 E 5 AE — 8RR L HEAREET I DA 7R 18
YEHE 710 HARIRRE KN HOE SR (Burden & Williams, 1998; Burke et al., 2007; Coles &
Robinson, 1991; Ennis, 1987; Facione, 1990; McGuinness, 1999:; Segal et al., 1985; Yoram,
2015)

EHRE, RS T B STERMTREGIA (Zhou, 2017) . 21 LTI — R 5 IRFEE
o, EEYER PR B EIOOE. 1997 4, “RBAE 7 MMSERSEE, HEERERETK
I, TIAUREZ RS 2001 48 E R IERFEARHEE T DL A O 3R 3 R St VP
BINETEBE 5N CORE B RFF—8 2017 48, i s aB IR ss e gl TR0 FR TR, B
FHEYERE I ERTEBE BbrZ — . XPPREASRIE T 1ETR 5 AR Z A R A it S AR 77 1 B A
BT (il m P SOERRRARAE (2017 4R ), 2022 4F 4 HEEMERA T (USHE FE R R
(2022 ERRD ) o (UESEE FAERFERUHE (2022 F/RD ) W—ADFEEEAT MR R« HiRFEMEEs]
ER A, R EIAES, HEA R, 7 (MoE, 2022:5) . 4RI, KT E4ERE
DA Grfar i L i\ S8 20 A O 90 R BT B X LA SR A U, AR AN H X R B R A
T8t FAAE S5 T

BT W s, ARSI E S HE AL R0 AT BOMAE B IR R Ok e A AR B e g
MROR, SN, 5, RS BRI 7B LR IR RIESL, Dt IR A SN BT
KRR S %

FEE T SCAEASCER S, IR TR IR, < RgERe 7 o “E4ERERE” M B4R R XK
B LA . 2022 SERRIETERFERRAE (MoE, 2022) M T “E4effi” , JEE KA SO HE 4 i)
WAL FP I ARE 2 B YERRE” « AR F A “ B 4ERe 17, UMM
i CAGRS NI LM O T, AR T EE RS 2 B X ARG EE A, FATEEA TS
XA, E X ARTE R AT DL

S E TR EREE 58 #be (ISLD $HRBIABAT, JEH T EES RS #E
FHAWETT e B 72 o

PR 518 5 B TR — PR S BB, BT 88 T K5 2026 K N4
BRUE RS AR TR . B S 2 PR AIEUN (Blanh B, RE . 525000 sl DU S v i
) RFFRA AR R, REEEFENBEAMBITRERIE. TSLT JUHAE T E &b G At
BRI A E Kbk, 53] 1 EHE & A A 7 BUF B BT RN R RISCRF . ISLT PR
AN BEIEE SME HAk DR HAD A RIS 5 1] 308 M A R B INTRAR ,  Oxeh r ] S R R i 00 s ) S B
POERA B TE RN AR AL 22 AR G 57 N 22964 5 1 TEFL Ui Il Carrie Zhang 845}
TEFL B AISEERATH ] WA 1, JCHGR X B AT IB AR ST IR Z BB, 4t AR TT FE % AT S B
Rl L EE 5o Sharon McIlroy & 13 THEPRRL T 5Lk, BERAK IR “Rikpoie” , itk
EFEACTFARBIN S TEAEAES . 7o E SRS B 15T\ Bruce Howell BI##%, fltAA
FEBARAT R TNEEEE KLY FREBEAEAR R AR, A 5905 4
MITH BT fig T 2R AN A AL SCRTER B A AR SR S E 5505 T BAT 32 8 AT L & 5

WHAEBE R T (HIES) RWllbE#E T EE S A, HEERTEFHEARTRSHEE
B, HEBCE. HEMECEAEITHRTT, I OCBERT TR R AL R B B M A B S, DASCHF
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R BYERE IR TR B G B =D R AT B IR B e 2, R =S REARCT I Buy mIAGR T E #0E 4
A 34 FY 5-6 FHM T-9 . BIRRFEARHEER I BOE 7E 4= [H PrA )5 #82H R 2t B 1 454> H A
Zo, AEFRER AT SE XN B 2 AR M 22 5, IHEZR (s T SR B — IR
.

2 EEF TR DA W ST ST o B SR A PR B AR R o, TR B ORE I SR RV S, JUH
FEARLEAE T AT AT () B0 5 225 2 S0FF o AR R B e Bl A SCRRERR 25 R, 28R T IR 725
% R ISR E RUBE 41 BB TR DL R R ] G AR RE LS &), iR E
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=, XERZERR

R I B RIS 5 T HE SRR 25 BLTE A AT AR S 0 € 0L
(Barrs, 2022) ; % | KX EIR MBS, DAERARRIS 42 AR AR AR @ M ik #E s DA AR
At SIS, TR S IRA T B YE XA AR KRR (Gauvain&Perez, 2015; Lantolf, 2000) . J&i
SO HRIHERE I DL 9 036 AR, 5 T 5825 7E W A 0 D B O s A A
UER TR 5 A PSS /ER] (Gray &MacBlain, 2015) .

FATEET T A T EARROR, D EIARR R M S A AT e 0o SE A 8 P 2 A DA S B ARt
WHEAFHE K. MG, EREEETRG K EBAENCELIR TR T2 EE 5T, 45 McGuinness
(1999) SifgrIZE-AYERIm,  DLVEAL 5% E R oA ER 5 52k, DS Moseley &8 N (2004) EHFH) 75—
Tt At AR L 2 A PR A 35 AN EYERESR AT R . XSRS, AR
YL R A FR T BAE AR IR . BESAESR B TR B AR, DURGE I, (Abrami 5§
N, 2008; Black, 2012; Dewey&Bento, 2009; Marin&Halpern, 2011; McGuinness, 1999) . FERfHE
P E R R YR =R B TR s K YRR I E IR Z A — BN RE J “BEIOTET s
BYERE IR A SR “BEE” + DUGRTABYERE T BHFER) “Rre ¥R 5iE “. (Dewey &
Bento, 2009; McGuinness, 1999) .

EWIR TRES) . R MR ARG E, BATARBA 20/ 5 5 M se 7% (Yoram,
2015) B R BAERE IR RS . CREEIR KI5 BAEF REM SCHR B 7 i AE 21 2 e N —f0A
ERERAL 2 5 SO LRI ENE I B S AR S AR BE, BB Oy “21 thadpe
(Chalkiadaki, 2018; Cheng, 2017; Dwyer £ A, 2014; Finegold&Notabartolo, 2010; Gunawardena
&Wilson, 2021; Li, 2020; Padget, 2012; Roche, 2015; Schulz&FitzPatrick, 2016; Tan, 2016;
Yuan £ A\ 2022) .

PAT AR B GE . BUIE kRN S S8 B ZETX = Ry 52 ) i JE 1 RE DA S AN (PR IX Se 5 RE RN
BIIMEHCFE AT T BE— B ISR T

AR BLENE Dy — Mz U e, AU R M R Ao SRk o R T 6 75, T HLARA A 21
{H 22 2R BRI RE S 4845 FR (Dwyer, 2017; Naiditch, 2016) . A MEHERMF A, #HtH)
PG S F A SRR S HE, e MU RS 2R IERIE T, R, R R 50EsME 2
z, DA A R RARIE s M i e, FHERE SRR, DAV E BRI W SEMESE (Beyer, 1995;
Black, 2008; Halpern, 1998; Hughes, 2014; Lipman, 2003; Moon, 2008) . FE{K#S2F4=mI2HE M
B, R R e A 8 I B R T S I TSRS #R DL A SR e, kAR R R I — R R R e T
4. (Eigenauer, 2015; Fisher, 2005; Yoram, 2015) .

BATIA N ik P25 SR 1) B 5 Qi v 4R EAT T I8VE (Fisher %8N, 2004; Jesson, 2012;
Padget, 2012; Sawyer, 2003) . FiiEAME SRR SR AARHD SRS 78 00E AL AS AR 70138 71
BE TSNS, NI R O B4R AT R TR T R 2 PEAS BE (E1lis, 2016; Kim&Lee, 2020;
Zhang N, 2012) o FER LA AR ARETE, KELASCHERBIERE, HiEiE 5 is R AR v i G
(Ellis, 2016; Jones&Richards, 2016; PISA, 2020) . XFT-#J%& M S, G 0 E S RAZIBE /N
5o 20, SRR RN AL (Lasky & Yoon, 2020)

X TN NN S SR R AR I SCRR (R BR BH , 223 Z A RS I BRI AR AR i, — e i
YR S R T AN T AR (Moseley 88N, 2005) , 1 55 —2& AW R E TGN — A
PLEAES 7> (Tarricone, 2011; Zhang ZEN, 2012) . fEZK BN IBHIE LIS T I B
o, HEETHRGEFAEEMEN, FEml g7 (Li, 2015) o FATANICIAEIRIN b
5 SN S R R S S E R () B AR 4y o R XM R AR RO VE S AR AR AE R 5 N T B 3R
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PRGN/ B E A VPAE (Hattie, 2009) , MIFIF JCIAENEIR L 2% 5 5w AT 1 B R WSOk st 8% 77 5 AL RE
I RZ& HFr (Bandura 28 A\, 2001; Bandura, 1995) .

REGERIBERTS T FARAE T DA A A 1 =1 2 DL R b [ RN G R4 7 =0 Ta) ) 22 5
(Nisbett, 2003; Peng&Nisbett, 1999; Zhang&Sternberg, 2005) . F&CALKLA SR T N FRHA B
TR RE 2 DL R A 2 s e v N R R SO EE R BB, XA T DL KA A 2 R 52 25 T AME SR

%3]

AT A A SCHR BB 1 o0 T B4R — AN ELSHE S . FATIR YA 2 e e =M R
BRIVAERL, e dh it RITRANSIRE =/NYERE . 4 FZANYESE 2 8] A T A S LD RERAE S 7795 (B
BYEREIIMERL) BAAT i

7E PR SCER BT R eAth b, FRATMFARBEFT T Gl SE AME e R Ak () B 4k Re 7y, A H
PR Y RE J1 3577 5 ERESR N el St 77 AR e J1 QB ok . A T XA —BHAR S & 4
F e B T R 5% 1 AN B HBAR ZAH B 1) JETE AME - B 5. (Jones&Richards, 2016) o WFEWHE
B, OB BT R R ) B4R e, Itk e (Abrami 58 A, 2008; Heidari, 2020;
Liaw, 2007; LinZ& A\, 2018; Yang&Gamble, 2013) A& E4E (McDonough 25N, 2015) . tHAHHF
FURI, A TCIAFI AN 1 SR 5 A e B T4 A AME S 2 R (Bozorgian, 2014; He, 2011;
Thamraksa, 2005) . #R1fi, EESSH, A TIEE WIGEFAA RE S B Re T kR e PhiL,
BIANAT S5 R BRI & S 82 5 A m s B4 ZIHLA 2 (Cheng&Sun, 2010; Lin&
Mackay, 2004; William, 1998) . MtAb, U4z Fsmi BN #LAIEE4E (Atkinson, 1997; Saleh,
2019) FIfig 1 B 4E (Bereczki &Karpati, 2018; So&Hu, 2019) MIERAISZEL ., &G AW 5N NES
Iz B YERE J1E R PR e BOMAE HEZ AL vE B4 . B3t S8 g ofn oAt S8 4457 e _E B = 98 150K
BiRAIHAE (Li, 2016; Stapleton, 2011; Tyas ZEA, 2019) .

e, ZRRKIL, T EESE TSR B O R B AERE SR, K2 BU S — e 12
7 PR AR M B WA EHE AR, I H LI A4, a5 70% (Chen, 2017) , HiXz
EEH A7 15% (Dong, 2018) o XHRZFEELERE I S HF I AT H 2 RIFEC R, Haiailt, iEEfigs
GG EIT I RIER > (Cheng, 2018) o #E—B4rHr kI, WA SCEAACH 10 & SSUEREFT, T SEiEmt
FA IR ZH N E e s P S8 E, LRk EZR A e 7, IR DOG R W AE A sE
B F BT B (Huang&Chen, 2016; Mou&Li, 2022; Xie&Lu, 2019) .

CEIAKRM, HArshZ — AN PAA TR RS Tl i s SRR R AR SR 3R HESL (Zhong,
2015) 5 SCHRZRIR[RIN IL K I | —LefE 8537 AR R 77 BRI, B mh o 4L RE 775 Bl s 22 g 50 A
& (flhn Chen, 20175 Gu, 2020) ; YONELERE IR EERIE & BUF2 WIS (Fll Ge, 2019; Guo&
Zhang, 2017; Zhang, 2016) ; N A¥EFRELEREIA T ZIEEA AN (W Xu, 2018; Zhang, 2016) %

K, T TEE U R R R B YE R T R T R EE AR e B AE AR A A A AT, R E DG
BET/NFEHEF (Bereczki &Karpati, 2018; Yuan ZE AN, 2022) . FEIEMAET FE - NESINEFF
(B YERE JJHEZE LA AR, REA DL RAH KT, BHEAT R G AL JAh, A TER R 5T /2
AP X 227 . L, XX 2 B & B DU R =AM e @z .

Bt I I

1. B /N2 BT e AR AR BE 70 UL e BRIGE A BB B AR ?
2. WAL AR NS ST UM U ] AR DR A e J A 2R I RE MR RE 2

3. WAL NS BT A A I S AR R R B RE ) ?
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=, BRI

HATRA 1€ & 5 VEMEE & RIRTTC5 2R Mk DL ERT T . 2022 5 6 HATJa, (EEIEE1EIk e
SRR, VAL IR BATT A5 N, S 1 ILBCR B B A LB D SR A o 7 St 1 KR
PELL IR A . 9 HAB T ANHAELE NG . WAL AR TT NF e HER TWEMI 1 F
B, NG AT B FARIEE . ICRIFTE SRS . WS4 5 5% B 10 46 1A A0 A/ N H R R 1) 1 DS ik
AT 7 2SI

CL_EBURMA SR T IR RAHIE FUIRAS 18 T R SE RO SO A B 2% B AR B AL

WERLE UM 2) @™, FRNES B4R X R il WSSk (FF I
SERNERTET) o EXEEE 6 W AR, It 50 WA E, HAWE T 26 Wi, STk 22 1
A2 W TRAISC R . WELEM S A RE, B9 Wi T B4R /8 I H . 14 e LA
PEREYE. 11 oAl B4EA 12 5T S PR e, 2 i 35 0l B0 1% i P S AN A AR AT 28 A
A, LAER| JISC AL E & . MGBIHEEFR T RERI T 7087 A &5

] 45 A 2 B T SPSS27 HHAT T /br. KT g, FATFIA NVivo, RA T VA4 &4 br Fl
O BT N TRMTSH AT, MR 23 Tig oy ST WARE, A4 17 Bk “ak
B AR, FHELRE 2 Bon BT O ST AR RIE SR T RN o 8905000
0. 713 F1 0. 805, IXFKIAPANAZE LI EEAHCHEREE N “ RIF” (Field, 2013; Vakili& Jahangiri,
2018) .

Scale Attitude Reliability Statistics

Cronbach's Alpha N of Items

713 23
Figure 1 Attitude reliability statistics

Scale Practice Reliability Statistics
Cronbach's Alpha N of Iltems
.805 17

Figure 2 Practice reliability statistics

FE VNPT Microsoft Teams “F &880, 7/NKdtAT, 1HkI36 4, HRAH 35 AH/NEH
Iz N, AN, SRR A X B EOM A — B, E R ERF AR TSRS N . RN
PRIV IR TR T WL BE SR B 0 s AR B B YD K. RNER G, mEBEMITRIAESE, &
JEEAT IR L. VR ZINE KRG RN ST . RSP UTRE DN AR, T2 5#H BT
T4, IR B A AR LA S T A

B AR AR o5 1 YA 32 AT
- R EYERE ) R A B REME & B
o XK R IEYERE ) 5 AME B TR B AR

]
2

3. AT HECEE S

4. A RIEIANEE— B IR R
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TN UL LAEANTIHIHE R TELS] S T NKER . SRR IEL Microsoft
Teams HZENHF, PrA¥RICFEGRITTBT R, RE R ARG NBATAZSE, 05 #7504
B RIS .

B JRTE BA 22 B 1) W3 LRI E B 1 D7 I8 4
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. EEFTEKIMGR

PN 2 HIEZ W ORI, RER R IR L € EAE TEER 45 R
R KEER

WRER 3 PR, WA A EE GRS SRR, B5YIAh X X  h 57 A B A AT LIS REX
ANRARRE, SEAUTSERE. XRY, R AR R T AT BRI X R fE 2 fn SE B

fifids ehh, SR ANAESR T X I AR T AN JE IR AR (RIS R 4) M R
ANHVFE (SR 5) DR X 2 5 .

GRS R 1. AR Ttk

FOUMSE WS E TR SRESEERI BRB I ZZ RN Iy h 45 IE R B R A St
B (r=0.47, p<0.0D) o XEWHEHESEDBRG, KEPBhiEm. BAMRAE T ATk
XRR A HERE IR KR

Correlations

Attitude Practice
Attitude Pearson Correlation 1 4727
Sig. (2-tailed) .000
N 7806 7806
Practice Pearson Correlation AT727 1
Sig. (2-tailed) .000
N 7806 7806

**_Correlation is significant at the 0.01 level (2-tailed).

Figure 3 Correlation between attitude and practice

PATHAT 7R T K560 (5 0 BEATIHLED , DIEBEBEMERRZ FR B FEKbRZER. T
M ERIR (p=.000) , ZWHWESE (FEEMBERMER SMAERY _ESEEIFA—2.

Paired Samples Test

Paired Differences

95% Confidence Interval
Std. Std. Error of the Difference

Mean Deviation Mean Lower Upper t df  Sig. (2-tailed)
Pair Practice- .09921 .38807 .00439 .09060 10782  22.587 7805 .000
1 Attitude

Figure 4 Paired sample test

GRS R 2. EEUR

BATIAR T AN R . ERR. . BZL . FERE LM X 6 #7592k -
MIsem: , 25 FORITMNSERR (1) HAS EEAR R 2B E, F (9, 7796) =264.9, p=0.00; FEIN&EH, F
(9, 7796) =264.9, p<0.01; FEZLY, F (9, 7796) =264.9, p<0.01; ZEKE, F (9, 7796) =264.9,
p<0.01; FHEX 1, F (9, 7796) =264.9, p=0.016. iZHA R 7 S2BR 77 2510 23% (R2 = 0.23) . BF
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(b=.57, p<0.001) >SEERAIH beta [EHAR WAL 73 HUZ LB B AT E T 7, B RTE AR r] BE
W ARIEH R

Summary of the Regression test

Regression Weights Beta R: F t-value p-value
Coefficient

Attitude - Practice 57 23 264.9 43.9 .000

Training Experience - Practice -.057 23 2649 -0.67 <.001

Teaching Experience - Practice .044 23 2649 3.36 <.001

School - Practice -.041 23 2649 -488 <.001

Regionl - Practice -.029 23 264.9 -2.420 .016

Figure 5 Summary of the regression test

MR, FATA UG BRI A X A A BE R SR O A o DRI, 3R SRR 7 BRI AN X T g2 52
WARSEE, WIS SEBR AR BE -

Coefficients®
Unstandardized Standardized 95.0% Confidence
Coefficients Coefficients Interval for B
Std. Lower Upper
Model B Error Beta t Sig. Bound Bound
1 (Constant) 3.603 .025 141.823 .000 3.553 3.653
Regionl -.081 .008 -.116 -10.487  .000 -.096 -.066
Teaching -.021 .011 -.027 -1.873 .061 -.043 .001
Experience
School .019 .007 .029 2.637 .008 .005 .033
Age .011 .011 .014 .986 .324 -.011 .033
Training -.135 .007 -.206 -18.613  .000 -.149 -.121
Experience

a. Dependent Variable: Attitude
Figure 6 Coefficients

G NRSER 3: RHRK (x>

sz, Bl TR R A ST A AT T /KB R TR e (x> Ko TR IIR S ]
RIFHLE A BN ) S BRI (62%) FIAEIRTE (A9%) BUTBeZ BN T AL, o DA SR
AT X R 255 140 AT S, sk R B R TA TRE IL2

Chi-Square Tests

Asymptotic
Significance  Exact Sig.  Exact Sig.
Value df (2-sided) (2-sided) (1-sided)

Pearson Chi-Square 118.0542 1 .000
Continuity Correction® 117.528 1 .000
Likelihood Ratio 118.975 1 .000
Fisher's Exact Test .000 .000
Linear-by-Linear Association 118.039 1 .000
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N of Valid Cases 7806
a. 0 cells (0.0%) have expected count less than 5. The minimum expected count is 1190.28.
b. Computed only for a 2x2 table

Figure 7 Chi-Square tests

ZR 4 REREHERG: HANZERIANMXEZR

IR OME R BUEAT WS R I, R 3y, e et X I PUAE SR . AR . L%
FNEEZR R H (GARR. GBRR. G7RR AT G8RR) , HUMMHEFE LS, HEE 7 A TiEERE, #
. REGARE. 95, MBI EFRE . XA TTEIAER. XA 7R R0 E T
B2 MO S HURE S AR, REE VMR R O B k5 Pt 2 1 R s SR . 1ok
DU K 3 T A EL R (G3S. G6U. G7U. G8S) B[l LLVG S AN | A Ty, #HELZ R, BfITEA

RER AR kR ). FERILS S E TR

Teaching methods

Learning activities

Cognitive Skills
taught

Student performance
and motivation

G4RR*, More traditional, Inactive type: Remembering Passive, quiet,
G7S, grammar-based Repetition drilling Recalling demotivated (particularly
G8RR teaching; mechanic written exercises Understanding G8RR)
drilling and rote (matching, gap filling,
learning chart, translation
exercises)
GSRR ......... Application type: Application Showed more interest but
G7RR differentiated tasks still lacked initiative
(making dialogues) thinking (or they were not
given the chance to
think)
G3S, More communicative, Production and Comparison and Much more engaged;
G6U, activity-led and interactive type: Contrast responsive to questions;
G7U, guestion-oriented presentation, Evaluation showed more skills in
G8S teaching discussion, reflection, language and thinking
survey ability

*G4RR stands for Grade 4 in a remote rural; S stands for suburban; U stands for urban.

Figure 8 Summary of findings from the recorded classroom teaching

ZR 5 RE/NAWR: #ERRMER ERXER
HARANE WAL 4. 4. KSR B YERE 7 10 T2 2R 5k g

ZR 6 REHNBRAE: HRIBELHHMXER

FARGHATE WA 5. ST ARE 2R 7K [ B B AR

ZR T REMAVIR: KIEHX AR KEHXIE B IFCBRSEPIHE ERER

it RAFSRECSEGIRN, A2 BRI XA R A A X 22 8], BUmA e A e B 4ERe 71 AR B B O

IKOPAAEZE R . IS R SRR SEBIRE LR Ja (R EIL 4. 5. 1 BAR UL
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Urban and suburban areas

Rural or remote rural areas

Total numbers of
examples

Participants and the
example numbers

19

Daisy (Group 1)-3
Eva (Group 2)-2
Daniela (Group 4)-1
Faye (Group 4)-3
Joyce (Group 5)-1
Alice (Group 5)-1
Daria (Group 5)-1
Emma (Group 5)-1
Fanny (Group 6)-2
Ava (Group 6)-1
Aria (Group 6)-1

Kathy (Group 5)-2

2

Daphne (Group 3)-1
Elina (Group 4)-1

Figure 9 Numbers of good practices

R 2: CLBELINERRRBLERIPFP B REXMRREGRRE

THBIELIRERY, B 2017 F81 2022 FHEREIT I TESEIRRERRAE LR, 511048 i 23
BT C 2D AE I TR HeE R R R BAERE IR0 AR, i iE 2 R 2R R, s n
HEZ . BRENTERWBEEN T, 24 AR ER B Z R LU I B St T B iR ) 5
AR, RN LIEHIEHL RS, R R RE 2 R e Yk RE 1 FAFAE TR o

R 1 REABRELE: EBUIMEBFRE R BER I EZENAERME
RS R, AR VI Z N R EA S 0 R A (1 S B k2 ) S e e AL

HEEMEAFICM . SIH 79, 5% N AN ST JE S 3 e A ) Bk B

o 73.8% (5mZL) IN[FIZIZTE

S R EAAINE B BAT R AR . 55. 8WKIFUMIA NG /AT LUl SMEHEER AT, T 23. 3%
JATE, Horp—/NBr NVONBIIERE IS8R . BEAh, 80, 5% BTN A J& b it 75 JE 45 77 Ut 44
o T 0% AN AN KR AL IS ST RE T A H EEE

ZR 2 RE RBREEHE: HRABIINKREE B4R PR KERER
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Barriers Frequencies
Percent of Cases
80

Percentage

Ihave no clear ldon'thave  Studentsand My schoolis Constraints of Students lack Lacks time for Other
idea about relevant parents are more students’ opportunities  developing
thinking ability.  knowledge more interested in  Englishlevels  {opractice  thinking ability.
andfor skills  interestedin  exam results thinking skills

exam results

Barriers to developing thinking ability

Figure 10 Barriers to developing thinking ability

B4 R 10 fros, AR I RS R KK SRR R OGE, fEREEAR
Yrfe ) BERZGER (76. 53%) ARGk = 25 ) AR RE L2y (68.92%) , X SET EJ2 DL R 1)
HE IR A AR B s 1R I
SR 3REPAHBER: FENIESRRIME RS KR E B4R S & KRS

E T2 BT B I 2 AR TE R AN R IS NG . AT, mORIIBRERG IR A A
TR BB, A SR BTE S R S HARRE Jy o AR UM 5 PR & Py A: B B RIS i) @t
JXFHA, Donna MK & RIARZRIZ PP A5 -

YTk et AR AR T, HSERE OA SR A NP ... SAEEABOTO. L ik
IR 4. 5 AN FRE AR AR A SN2 DL L A AR a0 A IE P AR RS 7R — AN S PR R
HUHEEGE Z IR A TR, XA, BRI, .. ... 2 BREETRE R A — a2 ek
IR, AR5 HAth 2 Al — AR

(Donna, Group 6)

KTWEFREARL, ST BN T 2R R LA T RIERFIL A B R F 2ROy IR BRI
BT, DAETIERSADUETR, FUOUMATH A B4R, KinBERIE T EE s R A2, “H
QR AR TR AR S BT RO R A IR, B Ok 2 SEAS IX AN R I 25 R B ARE T ? URXEIXAS AW
A AED, WRETATEER2AMA XM, ERAKEHEERRE K. 7 (Faye, 44D

5 KBRS HE R H W . BB — X “BIERIT” , B IRAEEITAA R L RN T ALE Y
BEEE, G Emily (556 40D AESS:  “IRATMINIG AR 2 AR 0h, HSEHGR AR, FOERAEBLSE
g, AR AN BT, SRR 2T B AR, ARZITAE, MRAIRE
DUSESRAFHIR S, Bk, A S MERERIE . 7

© University of Reading 2023 Saturday 30 September 2023 Page 16



The Thinking Abilities Framework - Summary report — Zhang et al

F— AT Z IR PR e RS 5 A IR BT %, BAEESIBLS, W0 Daphne (55 3 40D HOTFIRAT
R CBIGIRERRA AR T IR TR B AR R Ak, AR LS. 7 HGER, A
BoR, A 83 3NN BB E L SR, WAEPERRRI, SRS SR JE IR 2. Camila (55
34D Yi:  “[EANHSEER ], A SR RBAERE RIS . 7 X RSB TR
A HOT 3L o

ZR 4 WMRANERBAERIHRKKR

HEME LR, BITXAR S BYERE ) B R R FFA AR, SEhs st 7 A T %51
MR L. 40 2% NSO SE#UIR R R B 4ERE /7, 17 40. 3% BLERE 1A £ A3 B 78 704
L, PrRAEREFHIR L,

e IR, AV Z BUNFRR B4R M AR AR B 2, (H 2 i HUMA AR AR A ST
B R BAERE ST BRI AT ER, B Emily (3B 6 41D fRFRE.  “HIEM E B IIE S B it
Tt A B TR A EYER U A RE. 7 Daisy (35 14D timttiFit:  “fEy—4iEFH0, ,A
WA S B SR S AR o AR A BAN TS ] i e A AT TH RB 4k RE a0 7

RI 3: KIBFEBYER AR EAF R

N AL NS BOTR A SR 4R R RS A R A B A .
IAIBRE

K2 BHOMEI TN RER — 28 T, (BRI ZINEER St DAL IS . K2 HHT
AEBACE RGN RE, Wz, B, BRI L, JF Hg bS5 1 —ekim E R A
BeRg, WPPEAEL . BEUITRh EIGEEUNE B “mbr B gERe” o PRS2 EIERGE (2002) E
WX A RE, IR Ay — R B A g e B 4.

oAt B 4

JUF P R05R Z TR R B LE R i B gy — b “seks el B BARKBES . X 55K
FEN (2019 WFFCEE RAST . HABBE AN GL, BlansEsE N (2022) i 17X B4, A
SERENIANTE 73 IR

s B 4

MRIEIX L IR AON, SMERA B ORI RHIE, 2T — w7, Bk, sMEZERHR R
WSk KRR COTRAE” , AT R0 2 o 3 P iRy R 1E 2 3 7 1) B8 AR RFE (Jesson,
2012; Kim&Lee, 2020; PISA, 20200 , FRAAMEZAReto R et GGt B4Er) kg, 5 —TJ71m, ]
BV R I BUTAT IS A E 2 R 5 32008 TR BRI BRER, e 4R8BEIRAT, fis )1 — BAEBUEFIVE
i 2452 4+ (Lucas&Spencer, 2017) o BAh, £ fS/NAF I —LHUMPI3%, UESE T Densky
(2016) KT [E 2 A ARG R DR E B AEAS R I, T P A 2 )3k 1 S0 4 1Y) 2 R AE

%

WAAGAE /N E T 2 8 A Y B R SR AE O A) P BVRIEATHE 7, X R I W SEEE RS
i AL EEf# (Hoey, 1991; Thornbury, 2005) o ZCifi% 4 A4Est T DOEE H E R VLR 2 — N ik
KFAFR A BT, FEAE SE PGS SR AR, TR SRy s )+ <4
JRAE” R CESEME” o MR, BT REAEERE COoNriE” M @87 (Lian, 2002;
Nisbett, 2003)

ELREITY
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KT RBIEBLE, REEHIME LN LI ZAZL, BEARI RIS, I “XEHRIR
By, s ROy “ER BT o REMELR, EREREAERITIEE IR I

7 R4 2

SERAELE T — Bt R Y], ARFEX LB ZOm Ui, a8 YTy A % B K% RS2 Rl
R EmEEESR. Hit, PSS REEES AR RIX M B 4E T B R EE, XEHIRR “ B 1P
WA ORI a2 #h (2012) 4&HY, SRIRZ I MUE AR EL ) 1% G B 8 4k 5 20nT A
FA NIRRTy B AERE 1A R AL, T DR AL AR . XM VE ] BUERES A4 VTR
FUTAETHE P B AP R AE, NESAE, JFRoRm A HA X —Jrm.

R R EE S R .

R 1 REEERE. BREBERRRHEARKAR

BN, W R AT RO B RERT, 94. 88% UM N H C8d% T B+ RE, 90. T6 % 1E+ T M
FHHRE. ot BB RIHRE, BREICIZ. EEBRIXTEL . mHZAZES, 2254 85.68%. 81.50% .
70.54% 70.51% MIFITERE. 51. 97 % FFUTIAN H C8HZ T ONE R/ B0PGH e . #BId 60% 12 Vi3
AR A A MR S AR RPN /BB R . BRAREEI — I UM AR (S Qs R B4 T DI O, (HR T
WIE Sy, e ESME RS R R Qs e 4RI B A A B A PR . A4k 8] BARATT TN R T AR
I 1 N TR A& 2 Bb, I8 =0 2 — AKX A S A

2R 2 RE/NAER: XBYERET . ARIEE. MAMBLE. lEE%E. REMEBYER
FICARHELE

BYEXA M S ST By — R, IR AW, fdh “ 2R
db. mhgSEYE. RHUEYE. DR BAEYE. ERUSYE. eBgE. HoB4EE. 7 (Daisy, 1
M) o B HHABRRTER AR RZA], SR L CBUER)T . CEERT L CEER)” R
“EELM 7 (Camila, 253 4D o —WAMHRITEBH XS “HE 47" (Elina, %54
M o AR, MHZHEMRRIZMESUTRE “ DR B IERS, B " (Charles, 3
A, A S “LFBARALRE” (Aria, #6 4D .

TEXHAN N RER SC BB i 7 1T, B 2 AR YA TR BRA AR . 55 —2H 10 Alex. Daisy. Ella.
Brooke #RHHAR AN “FXINFNF e Hb. 7 “FRZE, ARTME. 7 . Daphne 7E55 3 ZH i
XA SRR R =, B2 FE 2T Kathy 7845 5 4 rp il s by BigiE “. ... .. NN AR R
P_Fl;-\go ”

HEAME AR IR —Fh “BEER ", X W LR TR RO AN R N T
AZIMFNA], Donna (5 6 2D HOMLR BATAREENE:  “ (AR R gERRE ] AR BUGE . NI RIZE
H¥Z 2 MR —Yl. 7 Claire (G 241 FFEFR: “...... AEPIE A — P RENS J5USE 10 5 50
Jie BNZIESARE A W RS ? BB E A ARRAL? 7

QNEPE B YEPOA NS AR BRI E B e fh A 5. Elina (3 4 41D BEHiAN, SMEFE]
HER BT ALE R =2 “EA” W2 IER, flan:  “anR—MNZ RN, 35532 — FPacif A
R, ... HAE AR SCALZ T, At AR5 T 5 MR DY 25 A8 45 R B — SCAL A8 R B9 £2% At 14
RGN, BERFEFRRESMRA—FE. 7 WA A4 Daphne (57 3 41) BIBRMUAERE Y.  “ 2503
] SEhr R AR SRABA TR B LE T 30, BE WA TR ET . 7 SR IR AL RS R A R TR R HIUE B8
HEAELUP IR TPAR TONE:  “IUEHA RSO MR . T b—A4, kg
BE R ORTIUE, BT REVERISE B 2t ARE T2 AR AR IR, ke Ja e Rk
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A AE)L, ARERIAT DGR R SCEEE . RRIIX S — MRIG R E KRB B ek, 7
(Joyce, ZH54) .

RN NE B S IO HAE IR SR, ARATXHE R B AE R B AR AT IR . XA TR 2 %k
MK, B @i B AEpE kA B g R ATELISCARHERR” (Joyce, 55 5 41 Z KL, Betty
CHE34D Bl TH—Mplr: “...... ] S B AR R L AR IXA 538 5, AR
AL g At — RE B, ARJE MO IER 5 ATl ik, R ISR IE S R EUBGR A [k SR ARk
Bl 7

FR S5 R8I 98 B R AR e R R B, BT B Z AN S B A% . Blaire
CGE 44D Vo “REZEBAETIRAR. 7 Alex CGB 14D XHhBH CRZHEEBLEM B AR, KA
CEO BRI BAE. .. PyRIR IR . 7

M) BN, KZHCEINEUE 7 2UT Enzo CGE 44D HIVFR:  “ZS0U, XS R
KURBAA. .. ... PIEAKR T 7 BRARgR &, Joihmnsis S R AE 2 i N rh e /D 3 K )T
A ARWISE, ZIMAIE AR A, Bagm RIS, Bl SRR A, Hln Bella
IXRE AR 2

P2 IR, HURH T H S AREA L. RESUEERIR D R, KON AT

SRJE LA S T UGB ENE R H BB A

(Bella, %52 41)

RIL 4: FEELE LR REAAF ik

HHRAE R, WITLSEE BUTEZ KA SCE A B T AEARA 10 AME VR rh i 57— S i ik . 48
17, IXEEMERAIIRME T 5 B e, BYERE T IF AR e BeA i #—BUk e, I HAEAH
(3 DX OISR ) 07 SR AT RV E AT O R BE R A 25 22 572

RTHEAREN FZRINCT U TTH R &0, ek, (st BYERe R R HT7
T, MR R FEAERE 7 0 HL e B s

R 41 &iE

FEVESHTA R (IR FTR) #W, 2022 FERFARHE DAL K ZBBUTEE L T 3R B A Ee
HARIERBL S BN EE I E . SR, ERTRE I OB RO E 2 Big L, 18
H TG R R AT F R S8R0 0K 5 T RV 1 827 25 15 LR 6 R 2 0 2 AT £ JEL A 8 A A A 5
5.

NAVIRER

5REZBHAMFIT—FE, Claire X2 R A IXFERI M %L
TURI B RO E N, M, RE/EPRE. ANSE2023 ] 2] THRsE, &
HHEA TIRKIAR. INFIHRE HRX )L, KeE: BRFEERN, 4 NiXEe8 a9
2, A A, AN A, B4, N AR

(Claire, ZE24H)

SR, — A WA B i B 1 PRI ROt SEBL A O RE DR HO H AR, 1E40 Kathy Fird Hi#9
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PAVES LRI AR, A UG Bk ... ERBANL, SRGIREDRE T, Ak
LEAHRE, Mg [FATEAIIH], FATHIEAERR BB

(Kathy, %55 4H)

R 4.2 HETAMEHEIESY

NPT RS RS R R W], XA IR b S SR R R SRR B, (EIX S R A
TR R U LA B e s, HEMRE AR . b B 4EiE sh i B T2 T s soR M B 5
T FREAVGARTE SN A AR B A B Bl AU o ZUMATR IR, A7 e R A ST 3l
TESRN TSI AR, ISR, BRI ARA M. TR T AME B 55
RIFA T IR A, BIPRS00 5 ) 5 A B A 2 1, (EIFASRESR T 2 ST (Bao
& Du, 2015; Liu %%, 2021) .

R 1 SREFHRERE: TR ERRTES)
DIHUIRER SR TP, 02k S i AT D TER AL 2% 21 W& B7E GBRR, G4RR, G7S JLANERHIH 5 3=
Sz, ADEORFEUN G3S, G6U A1 G8S JERn 1 — & Fe ¥ i Hah Al BB 4755 .

2R 2 R HEBFE: ESHRRES S EE

VAR LB, 88, 68U HT A Sy AL I B R I, BIANRRT 1. . B
RS R . U AR AR RS 3, SRS RRR G . b AL BU 5 2 s it
Yo BRSPS R D O

Activities Often Organised Frequencies
Pe{ggntofCases

80

60

Percent

40

20

Activities Often Organised in Teaching

Figure 11 Activities often organised in teaching

3R 3 RAPDAER: FH3hE K RBUE

%. Daria (355 4D & —ArRNEUN, iR, “ERER, [ HATERLREARFHZH
O PPT, I BTH LA . LUFEIATT . XPIEM ARG Sk, 7
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FE/NAAE RS SN — DR RO I “WPRATERE, AciZies, HERERR”  (Fanny, 5 6
) RMESIFE. T R, WSS N AR ARE A, ROy A EIHIE S, & Uk
AT BN, HREZIC . 2AEMZEAIBMIE S WEGS” Blaire (55 4 4D XFEHRE. A
PR FEAAI PR R T IXF IR -

XHEAIPEBCA S A IR ARSI H 5K, Clara Rox:

WARAFRZ A MVFERIATHIRIN 20 0E, A A PPR AL A — 2R R i, fE-LEH, Hid
fay B, XHE ML, SAEMGEIRIE. .. FINEL. ... RIS O IMA BRI AL .. B PRI
BT FINEY, BB A% A, A ZRN R A2 B YERE ). FEA
EHRmE T .

(Clara, %1 4H)
X 4.3 (EHBLERBHIHFETH

HARLE R, PR HCE S SO )R X B TR R A ] B B4t R ) ARk HL R R AR G
SR, RIEBCER R E H PIARLCTAR R RS HBiRe . B T A BO VP Al AHE R S5 = o R B R A S I
MES B BOTE Ah, REZHORE BSERA. BE. 2SN B R RE RN R & . B2 BCE
N RBAERE T R R A NIFF . [ 2017 FESESR AR, 12 AT E AW T R
(2007) —HAB S RIS HAAEHeE B4 ER . B CREER R AT He AN EE, 2 06 B N R R R
TS Z R 7 a2 e AR R 5 738, Wi Liu (2018) A Du (2020) .

BAIIF TR, SRR ARG T AR B e i e Re R R . & A Tl R
HHERG R R . XA R S BN WA G, /N2 AP R, X T E
NIRRT R UL, BB EPRERMER, EARUEE SERAREYE T . ZUNA S5 EHEE
THAZ . XTREZENKUL, AT R SEREEA D & — N EWE, NSIEREF s Ak st =
RIS EXMIEOLT, SRR — P B AN 5 =) AE B3E i AR i AR ik, Rek o
T BAR AL B I S0 (Lawrence & University of Michigan, 1977) .

R S BL P2 K 2 B Al DL B S 9B B IR R R K — A B e R RE . S, — M EIL S
&, FT XA B AE S REA T EAE, JF HARMTA PR _E s/ DX B4R 1A H .

LRIRPTR AL, HI DA AR 78 B b SR o e 152 LA A ) At 2802 75 T
NI LR

R 1 R
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TR ER SR, #EARER EETA AR MERIIR A B S] . BIEAIE R AR

Teaching Reading Methods Frequencies
Percent of Cases
100

80
60
40

Percentage

20

0

Methods for Teaching Reading

Figure 12 Methods for teaching reading

VNIRRT, BN TR R AR (BRI S5 B, PR AT

\\\\\\\\

RIS RE ERE. TN ALZ TIPSR IR

BB IR T IR A X JUANA) T, JRE A, R B OCRRS B e R, TR R AR A A
b B EMGE. . RS ICEAE I M B RN R A L MR S R IR
XA ) T2 B R SO BT iR p4E Bt AT S IE .
(Alex fll Carol, #5141
HAEDEAHZIN (s 2 8 Eva) Beu8 i@ i 1805 2B 7R P AT I 3047 BRI P-ANY, OB B 152
5 S PN RERRERR DR . AT, @ 4R IX B T R e ol BAR Rz A,

w, “WSTEIRMBCEE IR BYE T BORT B B S OAR R, SR G 28R A28 e,
(Faye, %f 4 4)

3R 2 BB IRKEEHR

B 7 IE Bk R IR B ERE 1, KRB SAAE S S R IR A N ANE SRR . AT
BT 0B T i B . AT DRECRIXS B PR IR RS SO RN, AR B 4E R AR R
fE. RIHE N2

H—REE— DT HOEERIRE, 2 festivals, 2 VPP AAAERTH. FRAEH

AUF P, b URIEm R L, i H A ARy, A EH AR .

P IR HIEIT, LR IR L s 7R 22 2 12 4 R A 1

(Faye, %54 41)

WZAR Joyce (555 4D XFEMZBIMHNN AL LLESR —MEFR “Z7ITH CHRM SR HI5F
iE. AR, BVRR R TIPS REhG A, XA R R R E R R TSRS ATy
HD BEAT R = U0 ELE
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2R3 5EH%
W N E R, 81 0T%IZITRH 1 i SO M T A ——E R S AR B S5 RIS 1, K
R 73. 50%HIZIT AR T iR I #dR S 1E. Wik 64. 56%ZIMFAR A TRt 51k,

Teaching Writing Approaches Frequencies
Pe{ggnt of Cases

80|

60|

Percentage

40|

20|

Discourse Modelled Process Free writing | do not usually Other
analysis writing writing teach writing

Approaches to Teaching Writing

Figure 13 Approaches to teaching writing

AN HEVR R o T AL S AR 3 TV SR U SR SR B BRI AR, X Tl S
AR AH 4 0 KO R B AE A AE LR, RZHCE LR F ORI AE, fGln: BT/
B B B AE A S R AR B, RIS ERAIRARI T, 7 (Emily, 264D . 5 2 41
Eva fnftiii:

TAE S AR W A T AR FSIE. ...  NSWAEISH T, R

MFS R, RERECE. NERSAT, RESHE REHHECE, KA KFIE

.

(R RIS LA« [ 70 L RS (R T T K S 4%, ” (Bva, 25241 .

TERE S ITE R, SIE M S AT PR . P “T” , AR RS “7E 2B
B, SRR RS SO0E” . MR B (35 5 40 MU, BCRET R R <R R i
Y31, T “FLATHRARME 10— T AABIZES (R8T EE s, F S RAERI B, (E L fads
NER B, BUMEITE R “RABKIBIZ TR SIE” (Brooke, % 141) . WLLITHAA, 5
2 1R 525 240 2 R R B L R A RS AT 56, o Alex: (351 41 FTlsk:  “fAiBh sy
BRI, AR B R

s VF TSR ERWENE, REHEERG T B RS RG],

K 4.4 BEREBLGE IR ELBEHFZHN

\\\\\\\\
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RPN TR BRI o ST TS T 2 BT R S8 FH 2 A ) PR T AR S 5 R R — B, T A e S
BURRLA o PREESE I (SR TE — B /MR E T —#F (Arslan, 2006; Kerry, 2002) i1t iU
N TR (0 2 G o ARTT, AATIAE P (R 2 H R T A im e . s B RS . R
PR BB ] ) S, HMTATH 2 F B ) Sk 77 AR RE 0 (R BRI R, Rl Al AT Tx) B8l 24 B 92
] R = A2 8 i) AR AR R

iR 1 BRI
FEWERE D, #d—F (53.4%) MASHER SIS IR A5, WEIE 24%M N &NE T

w, XEHJUNERE” (Camila, 541 ; 8 “Hoirik#E.... EER ST ENSEN, siF ey
M7 (Aria, 556 40)

ZEH 2 g

WA RN, 75, TR BUTIA IR & SB 2 R s F%. fE2# BRI, 54. 12 Vi
NN HE SRR LA N R < AP " o 60. 7% ANIAA B a4 78 R I
HATEEA L. A, R8RSR FRIMELE RN ERZSEONERPERGIF, Kl
G8RR. G4RR. G7S, AJLT AN ERE . EMHS, #P B E S A, Mgz, KW
U, ZEAEE R E RIS,

RNV RRE DR, RFEAT BCA P EE RN, BT AL RS
iz 5. R EEAH Kb T E S, ARG B LERE I BlR. Camila (55 3 41) Wb
CHAE TR SRR Z A, HREZRNA:, EERNEEANERS W, R B YR R
TR, "

AR 9 R ) 5 BUT AR T AE PR & AT 2242 B RS R SRS . K2R A BB IX B0, AN
SR E AR E R R AR B EA S, B Daphney Brian. Betty /23X FE[#4)F. Daphne 41t
iR <

MR, A E BRI TR QR AAERE AR, SR T, H
N, TEIRARA I B A R [ E e, a2,

(Daphne, 5 3 4H)
WA HAMEL & )2 M H ZE R X PR A RS 2 B H T A TR

[FEERBET] BB EREIEAL, ZEEREAIR, WIHREUMMHEZ . FHAR
e, (HR B ERGEA PER BRI S TIRE

(Emily, 2864

RGN JRRTR A B 1 I £ PR Bk 5 2 B PR AE TABATT “IB S AR 7 A RS H
37 o RELRFEIT ZEABER N —H 53T “AEa 887 ggmm, b 5 AR i 25 8
(Wang, 2013) o &M PR B0M B SR ARE ¢, W PR AERTIESL:  “FRX 2 i)
W, ) @R RARIR 7. 7 (Francis, 534 . ¥ Eva (GE 241 , “ZIMAHRHBIFE, b8
Z AR Z 3 At SOG4 0] T () ) At A A AR AN AR UMM 55 ) B AR

G 3 BIFT R E L
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SRR, 1 “REMEHEEL” Bt E BN B AR RS, —REE, —FEAN
A FERVNATHRIER T — MU R&ES, BIBOR AR X 20, i Am &R “ el 5t
BRZ,  IE A A T T i -

WEEWEE AR, REIRNE, HREEREIE. SRR IR G B2 IMTiX R

B, A REE, S AN ENEIR AR PN O ORI A L A EREH,

ME Coeifr Tt o Dl sl fE A TURAS Jai .8 — 8

(Eva, #24D)

MRS X, AR ESE  “Heanyd 595, sias LA 16 fa] S rp b P05 Bin], SR 5 A7 Le LU

TR, Bk An— i ... 7 (Ella, 55 14D .

R 4.5 TFH9RH)

FER/NIRRY, BT IREE RPN ZORAMR I, B UTIRNET S 5 H R IR
o Eedn i AR I P

BRI BURI B B AR AR, (HREFRIZAN B, JEGIE R — R, BT RAIRATTZ % 1
BAFURAE IR Jm, B2 —NRF AR, BT SO R 115 BT — AN
H, AR EAERE, FRAkbiRs] —, AR5 bl e mras R . JamXrEaea BTk
JEAML AT R4

(Daisy, 214D

R, Bl T BARERE B, AR, —ANER. BN IAAATEF T — A
AT BN RN G775 . A -BRRALL) A AR, SRR R . Btz
RUGMASE B ——F ok, FEEMRET, FATHITA YRR T . MR

EAR, wARIRESGES L RR R R A ] A R A, TR R AR
... N AATHI AR AR . L HsAE X AR, ANIAOI R AR A — Rt FITE
BYE

(Fanny, 6 41)

RIL5: il MK E L FESKFRSEBUTR R 2L B4R 1K B R

] G A ARG, LTI Mo T BEAR AN St 5 AR E TSR B I B AR RAFE W] B 2
Foortb. EFERVNATHE S, FUNFEBE AR TGN E B RESE T M L A e — 2L R, ATk
HAPRE RIS ORI A A BN SR . fEIRE ik b, — BB
AEZCA A 18R 7 B AR ) 45 7578, TR AT IR R, A AT X SR & p BE AR T ] 54k, A7
FEAHERPE, HAEMA ). kB R DN ER PRI S 25 R AR Y], Wb SEvs
HUM XA AT 1 HME 2 R e F YR RE 175 TR B AR A 2 AR /KT i B RALRE R . H 3R
REARELEL, PRIy e BE S BB TR i DA R A AT T A 1K) 2 =0 Jt A7 0 AN 280 8 BRIPALb f  EE
(Alibakhshi % A, 2020 %) . EWEWMRE LALLM —DEEREK, B0 Li K0T FER Y BUTE
THEH U Bh 2 h A R EOR ) B AR S UR A A A B A O (Li 48N, 2019 46D

R 1. BRMEEBRHBXER

14 R R TG 2 T 5CT LA H 3R H I B0 R B os th— N, BIE S AOAR)
HlX, HEAERIKT R = TRA KB R X .
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Self-efficacy by Region Means
Mean

Region
County and

Urban Suburban Township Remote Rural Total
11. I know how to develop 3.54 3.42 3.36 3.26 3.41
students’ thinking ability through
teaching English.
26. R_| have little knowledge of 2.75 2.68 2.64 2.63 2.68
metacognition myself.
27.R_1 don’t know how 2.55 2.53 2.48 2.51 2.52
metacognition can be used to
develop students’ thinking in my
teaching.
29. R_I know little about self- 3.10 3.06 3.02 3.03 3.05
efficacy.
30. R_I know little about how to 2.88 2.86 2.81 2.82 2.85
develop students’ self-efficacy
through teaching English.
15. I have a clear idea of what 3.46 3.27 3.25 3.21 3.32
critical thinking means in English
teaching.
18. R_I have little knowledge of 3.48 3.38 3.26 3.21 3.35
discourse analysis in teaching
English.
19. R_I have little knowledge of 3.23 3.14 3.02 3.01 3.11
different types of questions.
Figure 14 Self-efficacy by region means R means ‘reversed’ when calculating the value.
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I &k

TAB /D 2 S B UM S R B R A e o A SR 2, R0, BRGSO AT IR PRS2 — A
RN FrRFE IR P X %O Z TR R HARIZ S N X i IR A e AN K . SRR
e FE A ot O PR BG4 DR 30— A0 0] A P RE A O ) B A R U PR, EE BRI 2 A A IR 915 5
REAT UM B SR B BB RERR LK S R = A2 8 B SRBHIRTE SE 2017 SR 2022 FE 1B TR FEAR
HE AP RILE A% 3R TR H R

A PR TR B 02 S 28 /0 AT DA 3 VA48 T B0ox RB 45 5T R B IR B RE ML & B AN o BUMATTREHA
ki ne 5 AR B YERRE (b AIE . QUG TEN SR EYE) Z IR &R IR T ARG R ) B PR, I
AR EERR RS XA BRIt — D] 1 f JEZE 5 5 DA % 5 TR RE B 2 1Al &2 A
Mo

PRIk, RV IESeiE UM O 2 ROR B HR ZAEZCATHRI P RGN RI B BE B b, (BRI EEA B SIEA
DT HRGRAT R . AT AR s R B A A R S RN R RS 2 b, i A R AT BRI R
BTSRRI ABA T I B R A G, gl ER T EREESE. ez > e
Lo BEARALEE T A AE IS, 2T RE S B LA A AR

Y2 72 SR T S BT A AR IR ST PR _E BN IR R L. T B2 T 2 A,
BIanEENINLZ, BT CAATTRE SE AF M B AR S0 M, X SO SRR T T AT PR B 2 St b i) B 3R
AR, A, RAHIX BT H T AR, 325 ABEREBOKT R, A2 T8 MER
SR B SR AR R FE A B o D REXR ek, BATEE ORI — A i A B & e 05
RAEHE B LE L FAESME ZCE TP IR R . T — 108 HE R R A T T £ A SR 70 i 2Rt B 1 gt
NS5 10 BAERE IHESE . ZHESE AT LIRS UMY A e 4 SR WL AN RT3 10— #B0
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ANIREY

R E AT SR S A AL B R AR T T BB 61 5 L LA s i, AT DAL
PERI =4 T3t SR, P05 VR AR ER e/ IN AL ) SBTRA Jl R St ] /N S B O 3 2 5
LAETEE RN G T S, T PRI IR HA R B R R R AT e AR S 2 0 T
FOM, R HEWT SO S e, T B AR LR RE SN . PRI SR AR R D 2 R RS
Nt BT AR S #Oa Bl 220 T B B R BB, RIS RGN 5 PEARER DAAE Bt Ui £

KA G E . RN BRI RATRE) 2 AL R EUTRER . BARIT SR AR RS |
AL AR ESCIL T 2 REE, (Hi T 2RSS PR EARAE AT, Rl N B B T
PRSI L] P TS 982 — N BRI BRI I AT 8. 4% 5Pk, 91, 6% bk, A BA AT RAS%

ZBVER 9 ) .

VERRB U AR R —, JEIL SPSS A (Bl VA iaCHs & H 5 SEERA S B (AR . R T & St
TR IITERB A RE GRS AR A RETIINSC BB s A RN B R 1 55 0 ox ¢
EHA T Y R ECA B S AR RS S LA R TR R 5 M R e 2

W R BURSUR,  Heidt 2 bxf 5 e BUm LA BV

XAV EEE R UGER] 1 E R R R, RR TR ) B Bk
[F IR 413 S5 et 2 T SV T A AR b PR, WA R, PR A B AR B IR B35 SR SR A
FEX AN HA B, FATHIE R AR B Hh 55 LBt FE 8 77 B A il S5 B 15 BB e TR B AR ]
Z5t, PIRMPERIARRIRE B LR e . RZ BT E R — 2Dkl 6 TR & PO AR
HAREZL, LA BUTMEAL SIRTH ARV, REIRTH AR A MR, Rt 2
AT, Bk, BRI, A E2 ML EL 5K

A1 B TR TR RENS SETH A TS o B A0 A B A TSR RAR, RDBUREAE 2 Loy
E, MEEAEE ST E T AR RN . MR B AL I BUTRAE, KOVEX e AAFITI
RHPUVER ALttt HESLR M — D8 3 By xR 4 il T R N B A48 5, IR EIT
(71 A % DRI TR AT SR 08 5 UM BRME B ML ARRE L o PRI, BRA T B (R e e Aot = BRI o
SPEE RS Fy, FRAELPEREE 2 E T .

EARBAVRG R RS TR TSV EBOm R BB, WF T4l R AT R AR AT S5 PR AH R 1 %

WAL EEZE R, BAERE TORM IR & e I BT 32— 2B Fe 2 6] o FRATIA B 55 e BOm A E 8
WHITEEZ 5E Mmes S, WL RN EES S 280 LR F LT .
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G B IER

1 2022 FIOEWREARER S 5 N, AREMHZEE 3, 82 W SRR A e R 4 i m
MR RIS BE =N R . AN EREZE N B S AL B XIS A 222 R 1
B, R IR R =N
i JiR

BE a2 AR M B I . BT WA ORI BEREDE, FovENIRe et E A E s & HaE L
FIFIEH, UK EMAIEEYE (Lipman, 1985; Simister, 2007) o #EJAIE EAER A8 R B 75—
B 2 & IR ES, B R & — B AR BRERREE E SR LGB R B R (Fisher,
2005) o UbAk, FEAMEZESIH, XFHIWTATEN RS B — P E A (Black, 2008) . REL4ERE
FIHEL K YRR AE AR N S X ANGERE , IS [F) 2 ST B B B H bR ds . I O AR )
CGE1%%) » BEAERE GE2%0 . JPcEME (B340 .

iR

TEAME L, FRYERE BARPE KR R SeiBAR 5 A8 7077 T I AR SO BR AR D7 T ) R . 3X 75 B AE
NE B TR S IS D T I RE 859, AW BOCTERREFNE LR R . X BRI 2% SIS
R G I R s B A, T e GOME A 11 S 48 5 T AR 16 T L R R AE AN R 4 SR A
fe 1tk 8 (Bjorklund & Causey, 2017; Sziics & Goswami, 2007) o M4, H55&E (ENRAIR, Wi$E i
Fo 15, BR AN AR L M 1B/ B A W A R (LT & Liu, 2021) XfFRiFRE4ERe
BORET., EBAMER Y, 155 R TR SCI AR 17K IR B ER A, RORIX L 2022 4R 1 05 A2
R AR A =R NSV G 05

BeeE GAmAE4HE)

AR SCERIF T, BRATACIA RN RS B4R e L ath, TR HE L, BN EERR,
A DUE AN AINES . oA, DAENBCRE R AR IR R, nT DAL AR OB 5 A FE R 4R e
BT G AR EWEE HF5 225 (Anderson & Krathwohl, 2001) AJ L& & N vz AT BN BEHE
3, I RIERA R IR ZE R AR G ER B TR . P2t (i, Assaly & Smadi,
2015; Irvine, 2017; Koksal & Ulum, 2018) #E5@if [ BEIAEZS: . PEAL LA AR BE 2= A\ A1 RE J1 K Fe J7 T
B BEHE. SR, KT REMI T AAE S, Flin “HR” XAARIHGE, 88 BRI B
&, {H Ritchhart & A (201D INHER—MEERE, FoveREB4EmaER, mASEREAS. KR
BUNA CERfR” &N EhA R, SR T R ISR B S B SRR B B AR i E SR
FALERAE R, T BB B B ER AR 2R G R IR ZI IR 82 77

H—Jih, BYEReimid A E R BRIk, Witk AE, SlE R ROB R, #EBEAA
[F VRFAE AT H 1o He 1 B YE P S 2 P OO A A i 517, 18 FHZ S B R A7 20 B AT il R ik
Ho [FIFEH, ANEPERLE DI RCLENRHE, CFE R B AEVE I N A R A T I E PR AL
(Fisher, 2005; Jesson, 2012) , PASZIUIR A SIAEO R @ H ) (Padget, 2012) .

AW FENAEFD “PET7” PN ARE, R P il e G AT E T VA 8 A2 I ) A R A e L
e, E AR O R BT TR AR B ERIAE (LD, 2015) o PE7 0RO HE 22K U8 A0
RN—FIeNEIE AR, AR R R A ARG R Rl H B AR 55 A SRR Y S R R Y R R AT A )
(Anderson & Krathwohl, 2001; Schraw & Moshman, 1995; Tarricone, 2011) . JGIAEILESERSAI%IR
LRI PR 2 s e AR ARRe 2 AR b AR R DR R, I8 BT B K Dh R A B FiA a1 1) K e
(Bjorklund & Causey, 2017; Fisher, 1998; Goswami & Bryant, 2007) . Kk, KEGIAENIEGE K
BB RN EHE RN —AEEE, IR — A EEZR mE B4R RE .
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RBYERE JTHESR i B 4E B AR KPR BB

HEZE (P 1D PR YE H bR MAEZE ) = ANEEERARIL, 08 3-4 S IIE —B Bk P 5-6 4F
P I BOKY s 7T-9 SRR = Bk o X R RI 8 B2 AN AR SR I B B AR H B (7-11
L) MEREHEME (11-15 %) Fig (A, 1952) S5&fE/MEREIE S HAD, AT Hg Bgem
R RE, Wl EEICIES . SO R R GO S AT O 0 E B4R R R I R . MRS L
UL, ZAESE A B AR AR S A R R AL HUR

HEZAE B YER RE 7 R hitl B AER RE AN i e B AR RE - SRR B AERCRE A TR ACBEATRI A RN, &
FEANRIBRE WA BEARAIN ] o IXANH Bt BB (P R e R SR M S R AZ A B R e o 10 iy
BAER R EAE T PR, QUERSME, HHKZRE. Q0. DA S, X DA
HUNERE TR R R SIS, PRON AN — D R R SE T IR SRl . SRR MR,
CHR” AN R AT AR A AT S AT B BRI TR I KA
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I\ BRI R

WFFUR ISR R, ARATURRE SO 18 Tt 2R TR 22 TP AR B — € 7 2 K& 1 Jm S5 AT
2022 FERRIEIEIRFEAR M ZOR FOMEJGE IR h St oS TR LR FRAE ) (B 4ERED D) BiaRi# A H
b, B ASEHE RIS AR R SCHF R B, BT X RELZE i B MO 3 TR I UM RS .
sh, BATFR U =

B A = 4R 4R THESE

PATEWHORE SRR PREHCARPEAG A B Y A RE I A Bt 1 PR B4R RETIHEZN . ZAHEZE
R 3 A KT H AR SR bR — iR . R ), AT BT A IZAESE,  Sih s
I B TAZAE ST R BUT R SR B I URAE o ZHERGRTA TR AT IS — DA, BEE I B (4R, FRATATRE
SR P DU HEAT 1 2 B Bk, AR i mT DURYE B SIS DL SR

L SRENATTHNR I B bk AR

FATVEVCR A i (0 Ll A AR 3, DAEAE SME 0 h I 2t St B IR 4R RE /T2 . X
TS T AN R R “ R Uk BRI (Korthagen, 2004) , W[ #7324k /M A5 1) 2L
G, RIBHOTREAT N B A I AU B BRI T (080T S AR A B AR,
JE HIEZOR, WRFEEAR A O E FAMEIESR, T SEBUSZUN IR IR RRAL SRR
SCECH H 1

B, FOMBR AL — MBI AMEZCAR e B AR MDA R, fERBYEREIEZR TS T T, 70
B AL AN T RE o AR I HERE BOAR R S FIHEZR, BRIF] 70 S Sk iz F R O -

FERHUEAE HIHT, FATEWBOTS NG LML T ARSS & R, DURBEXTRESR TR AN BEAEANZE T . 3.
MITERTSR 4 FRHERE T — LA B SO A e 3

W= BHCREVEIMEBEA R T IR R S 4kl i

SNBSS AR T E RS, B EAENAAFERIES . SOREYETT FOR (et 4 1) 1
USRI RV A A A STEIE 5 RE A R, (EAAT A RAE RS 7O, IXR] AT Rt R AT kS
KK AR FITERE, R TIRMA TR TEA G B4 .

PRI, AT BGE T BLT #e J5ER S8t % 11T A R B4R e JTRESE.
1. AT EBF T A

XA A 5 AR RS 22 A1 5 R A BRI UK J R RE T IR . 2022 SERRSETE URAE AR HE
A NEERRIEHES, M. “RBEPELSE, 51 EEY SNSRI, RELE S AR
W, EANRESRER”  (MoE, 2022:11) o iZB&ALE FXFEHIERE, BIFE SRR Bk B 4E Rk
FiLFES %I EH IR E ML . X5 Ritchhart 2N (2011) MIg5e—5, RUE4ER EZ
FHEBWZ S RZIEMW, MOrE BRI, £RAER, RASEERNEEX A H R0 0%
MR, 2EA RS 5HT . N, REHETT FH BEME G S A R DAL 7
AL T2 A AR R ER B N TR 55 /63 (MoE, 2022) slfRBeil @, it/ MAETE,
BUH ) VRS TT ik, JRSREIEHI T, Ul . BHEBEESAEEE S IR Iz .
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2. SRS S ST HUF SR

IXFR NS B B L2 AR B R TG SCAEEAT B A A b R R R A S R .l b XA

B, SRR B B (Kin & Lee, 2020) . HUMEBE @ —FCih. BEAESZ

LR BRI E BRI, FEAMRBNE S WSO B gE FRE1ER, R IMR. Bk, TR

RS PRI SCA AT & 2 TR BT U A, DU S REE Y S A%, R T8 L b B AR PR P i 5 72 S
A FHFRIEZER (Wang & Liu, 2021) .

3. S IA s

PRI RGBT s O B S KA AR (White, 2016) o EAR LB HE M N—F
T8 I PR O A S S NE B . FERTIE Y, UM M RIS ARE L, RO R R T A R ARIE TS
BT R A R ORGP 1 ), ] B CRAIE 5 1 P S it A T R 2% 2B [tk 1 JEL 4 (Neenan, 20095
Paul & Elder, 2007; Salmon & Barrera, 2021) o XFTRESFA KU, £ 0B FEAA T2
] DL el 42 B 1) R (Fisher, 2005) o 42 in) SEBE AT DLZE & 75 BEAR P BB 1 14 o) AR B S o) @, DAY
SRR E M. XA A SRS AR R L BR T B A T AR R SRR AR B I R A A

4. FIFET pp & Rhy e 12 sEng

X PO Z SR TR B R e g e K R E o2 BB (Willingham, 2017) . #UMHAZA &R
HiAg FH 22 PR SRR FE(E B, 7840 R IR A 2 B 2 047 S mE 3 AT 0%, RIS 2 A e gd 7 I s
FITE S FRAERE, FERRAEZ MBS AR, RAREIRE S R AIE R (Goswami &Bryant,

2007)

5. A 70 9% H AR AR BEAT R S A

BEMBE SRR A, RRBBENIEREL —. BEREAREIN BN Hir, BEEFE
YEBEETTIE, AEREEE. QREERMB51E. SIEHE NS B A6 S5 AR R R s
75, ARBEAEEIEYE, FgE— DA BT N PRS2 BRI AN [F) R AE S B Bk 7 B B
AT ERERE TR NI BONAR 267 IRAE s AT 2 v AT I $2 R 732 . T BmT RAE RE A FH HF I 52
F1SQ3R 2551, WL RIS FER T ERE. BhAh, 5 KE. IRESCHE R AR 2R 38 5 2 4 e PR U
ST DUR SRR T B A4 b 2 BR A RE /) (Thiede &Bruin, 2018) .

6. AL RIhARAE R IR I B AR ST I En A B A RE

B IR S B B LEAN B FALRER) — M ROTEM “RIIbRAE” o M7 S I E
o CHH B HERRARL, R BRI BRI EA B R AR, R B H R R
AP 5t AR ZARCT B A F AR RIGRRE A TR, ESIERE . A2l “ 52
RY, AR “RERY , HEEHMHEGE AR TR E PP R E bR, B
FombRE e 2 A IR 1), il AL SRR 2 SR HH H 22 2] 5.
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. HRRE

2Rk T RYERIBES DUCENTERAME B IR R IERR o, VAV 2 & 2t DR AR N2
AN AR o KRR AT AR AR SATT IR I HOA AT IR T, VRAS MR R . ARR AT U3 AT B
B PRR R AP B TEHE, FFAE G 2017 SRR S TRAR PR ) 5 AL (1 B AEBE JIMESE e g dr .t
TAURBRSIEAT PR, A AN IS JB YR AT 1k SRR 2 A AE AR HEZR 1 S BN Y B A P Bt b, A
BEAR R LU T 5L EWSCER BRI, ACHIE T2 A8 T 09 25 ) 62 JA TR AL AT B0 A SR T
HME B R BYERE XA A E WS . Bk TR T YRR 7S DL BE #e Sy i
55, T BB AW R — 2P RAIE 96 1A R AT AT SE

B R, AR B YR RE SR SEIEAT SR, IR B A SR SO 4t S 15
B, DMERAEA R B,

A TR R P AME A I TR R B SRS 2 5, IR 1 0 R TR AT [ B & 1 1 e 22
P, ZEIFNG RN, 20 BOTABAT AL, AT 15 #0R #8152 A
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